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FRESHMAN ENGLISH AT THE UNIVERSITY OF TULSA, COLUMBIA BASIN COLLEGE,
AND WEETERN 'BTATE COLLEGE OF COLORADO

?

The Association of Departments of English collected syllabi and course
descriptions from directors of freshman composition at sixty-six American
colleges and universities. A survey report ‘based on this information,
College Programs in Freshman Composition (1968) by Bonnie E. Nelson, is

available through ERIC as TE 500 190.

Because many of the directors sent information which is not available

to the public and which could not be included in the full report, some

of these program descriptions are reproduced here in one of ten auxillary
reports: See also: ‘
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Communications 123

UNIVERSITY OF TULSA “

Organization of Classical Rhetoric

Chapter I "Introduction'" (one week)

Chaptex IV "Style" (four weeks)

Chapter IT "Discovery of Arguments" (the Topics) (two weeks)
Term paper discussed in class (&wo weeks)

Chapter I1I "Arrangement of Material" (two weeks)

Chapter II "Discovery of Arguments" (the three Appeals) (four weeks)

Suggestions for teaching the wvarious chaptevs. These suggestions may be followed

even though you do rot follow the organization indicated above,

Chapter I: JIYnitial assignment either in Speeches or in Corbett pp. 3-20., The
instructor's analysis of these seclections should irclude transferxence
and explanation of terms from the first-semester text. (This attempt
to tie the two texts together will probably be more relevant next
semester, after all freshman have used The Strategy of Stule.)

Pages 20 to 29 state in general the whole substance of the text and
the students way therefore profit from ouilining this section. In
assigning these pages, the instructor should meke the following
modifications:

P. 22: Change heading “"Five parts of a discourse”" to "Filve phases
of rhetoric’ (this to evoid confusion with the five parts
discussed under “Arrangeument")

- Po 23: 1If the instxuctor is delaying the pregentation of logic,
the last paragraph should be expanded.

p. 28: In the fivst paragraph, scratch four common topics of
Aristotle and refer to the list on p. 97. Relate the
material of the second paragraph to horizontal and
vertical development of the first semester text.

In the fourth paragraph show how the six parts cited

by the suthor of 44 Herennium can be changed to five
{(combine two and three) and thus be comnsistent with sections
o1l arrangement,

hapter IV: We suggest stydylng style as the fivst major area of emphasis as a
natural continuity from The Strategy of Style and to establish
a firm ground for further writing of whatever type. 7This seciion
should include the Corbeti chapter on scyle, selected readings,
a study of paragraph cohevence and organic unity of the total essay.
Thesls statement should be gpproached in relation to organic unity,
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Chapier IL: The toples; pp. S48

Definition section (pp. 97-102) might be enlarged by adding the
section on definition in Chapter I (pp. 40-45).

The comparison section and the relationship section (pp. 111-119)
should be taught with or certainly rear the critically important
short section "Formulating a Thesis."

Circumstance (pp. 119-124) can either be included with the abbve
three topics or be covered with the Special Topicts in a short seasion.

Term Paper: The term paper assignment should be made in relation to the last
topic, testimonial. We suggest that both the explanation of term
paper procedure and the due date be piaced eariier in the course so
that the procedure used in this class may serve as a basis for term
papers vhich students are required to write in other courses, This
paper cannot be successfully completed, however, until the last month
of the course,

Chapter III: The reading assignments here can be very brief and effectively com~
bined with selections from Spveches which have particularly well
defined sections to illustrate part of the discourse the Corbett
assigoment describes. Suggested reading assignments:

pp. 273-288
288-295
295-297
209-302
302-312

The follovwing modifications should be noted when the assignments are
made:

p. 277: Omit third sentence as contradiction

P- 294: Omit the second paragraph and re~emphasize the need to,
work inductively when doing the term paper.

v, 298: The section on refutation by reason will need extended
development,
Chaptexr 1II: The Appeals:
Rational (pp. 39-80) See supplementary sheet
Ethical (pp. 80-86)

Emotional (pp. 86~94) Return to sivie section for schemse and prose
rhythn,




The Appeal to Reason: -3-

1t is an unfortunate fact in the leavning process that mastery of any
discipline, while it may insure the attainment of critical ability for the
student, is less likely to provide creative ability. With specific reference to
the section in Classical Rhetoric dealing with the appeal to reason, the above
distinction between critical and creative activity becomes as. follows: We may
with good success teach the student to see the difference between logical and
illogical processes in someone else's arguments, though we are far less likely
to render the student actively able himself to think logically. Accepting this
limitation at the outset, we may better be able to examine what exactly we wish
to accomplish by treating logic in the course. Thus, while it is unlikely that
mastery of valid logical forms will cause the student to begin to think and reason
logicelly, we may, by providing him with the logical equipment to react critically
to arguments with which he is confronted, enable him to understand in more than
a vague, common-sensical way, the intricacies of fallacy and validity. And it is
with this limitation that we can bettar examine the section in the text on the
appeal to reason, hoping the while that when criticism comes, crestivity is not
far behind. Our feelings about this section of the text shall be twofold-~first,
suggestions as to arrangement, emphasis, and elaboration; second {and later),
practical proposals and aids to expedite these suggestions.

logic mey be seen as the study of three things: category, velationship,
and hypotheaisoy We feel that the rules and forms of logic presented by Corbett
should be approached only after what is at least a preliminary treatment of
these three elements, to the end that when the student does study the text (the
rules of which can easily be fitéed on one page) he will understaad their dynauics
" as well as their form.
CATEGORY :

Aristotelean logic is based emtirely upon thinking in terms of categories.
Once the idea of a category, by whatever meens, is established in the mind of a

student, the rest of logic follows egsily and naturally. A great deal of emphasis
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should be placed on Corbett's (and the instructor's) presentation of the nature
4

of Befinition, the giving and meaning of names, generic and specific. It is

at this point that the notion of distribution should begin to be introduced.

RELATIONSHIP:
Once the concept of categories is established, distribution (L.e., inclusion

and exclusion end uncertainty)’ is introduced; the student should examine the

various relationships, within ‘and between, categories. The “causes" (material, etc.)
should be dealt with in greater depth thn is done in the text. More importantly,
Venn diagrams should be introduced at this time, making possible the mastery af the

concept ¢f distribution.

HYPOTHES)S:

At this point, the student is ready to learn the distinction between truth amd
truth functions. That is, he must see the difference between validity of form
and truth of statement (externally referrved). This may best be done by treating

the Hypnthetical syllogism before beginning Corbett's text.

At this point, the student may turn to Corbett's rendering of the rules of
logic, hetter able to comprehend what is being presented, having developed already
some cri:ical notions of his own. The rules presented in the text should probably
be approached as basic to the ultimate concern of this section (i.e., relative to
rhetoric) the enthymeme, example, and the fallacies, all of the rules of syllogism

being necresary, however, to understand the mechanisme of these latter comstructs.
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The following are to be consideved cs suggestions for approaching the section cn
STYLE snd should, naturally, be adjusted to the instructor's point of fiew and
pedagogical strength.

Style: Introduntion--Read; pp. 384-388
Discuss '"'style' as differentiated from "a style", or "idiom"
contrasting 2 apparently different styles.
Dlacuss how style is effected by audience and subject.

N Read instructions for copylng passages p. 465 and copy in long
hand: Mark Twain p. 484 and/or Hazlitt p. 477. (This assigoment
might vell begin a serles of copying exezcises, to be 'spaced-
out" during the semester, and selected to demonstrate a variety
of styles and the effect of each.

The 8tyle section will easily divide into 4 major divisions;
I. Sentence Structure (followed by schemes)
II. Diction (followed by Tropes)
IXI. Coherence
IV. Thesis Thesis
in each section emphasis should be placed on ths inherent relationship between
one's subject, one's audience, and one's sentence structure and diction.

1 Assigunents: SENTERCE STRUCTURE
(A) Read p. 402-419, Sentence Structure, emphasizing p. 806;
functional sentence structure and prose rhythm, rather than types of sentences.
Use as examples of the varying effect of different prose rhythms: Heary James, p. 486
Heninguway, p. 487; Mark Twain, P. 484; Fauvlkner, p. 489.
(B) Written exercise on imitating sentence patterns p. 467
{C) Writtenm paragraphs which demand, because of the
subjects, different types of sentence structure: describe a race, describe a
balmy evening by the scu, etc.
(D) Prose rhythm leads maturally intc a study of gchemes
pp. 425-438 (and avoilds bombarding the student with "foreign terms" all in one shed -
vhen studying schemes and tropes consecutively.)
Illustrate Schemes with Speeches (Anchor Book). One might look at:
Martin Luther King for anaphora
Mark Antony for Antithesis
Patrick Henry for isoccolon, antithesis, etec,
(E) End the section oa Sentence Structure and schemes with a
study and analysis of Kenmedy's Inaugural Address p. 504.
(F) Test on schemes and Sentence Structure

1T, DICTION--Assignments:
(A) Read pp. 386-402
One would hope to create 2 state of midd which demands the
, exsct word; exact im denotation, connotation, propriety; ekect bacause it is tangible,
; conecrete. Stress words have "weight, sound, and appearnace", and that these words
: vorking within a functlonal seuntence structure may create a style vhich is "crisp',
oz''weighty", or "flowing."
{B) A discussion of the Tropes pp. 438-448, for example,
onomatopoeia, and metaphor, etc. f£it in perfectly here as means of giving your
words the weight, sound, and appearvance you want.

e P g et i b e
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STYLE
III. Coherence p. 818/y1Y¥)
Stress the organic unity of the entire discourse (devices, etc.)
as vell as the necessity for a coherent paragraph unit.

IV. Thesis pp. 34-38

(A) A full week should be devoted to "How to develop an
adequate, restricted, umambiguous, and dynanic thesis,”

{B) The thesis statemeént should be seen as the essential
element in developing a coherent essay, as the ''trunk ¢€ the thematic tree."

(C) Written practice in writing thesis statements omn
a variety of subjects. _

(D) Class debate on the merits and failings of proposed
thesis statements,

(E) Examination of a highly integrated essay, like 'A Fiece
of Chalk", Chesterton, or one of the more obviously designed. speeches, to
trace how w well developed thesis can inspire and integrate the whole piece.

Transition to Toplcs: Now that you have your the&is, how will you develop 1it?

TOPICS
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COMMUNXCATIONS 123

The following schedule of assignments is intended to suggest one possible way of
organizing the course. Certainly other axrangements are possible; however, because
classical rhetoric was a highly organized study, it seems best to pursue this system
as it unfolds in the textbook step by step.

. mhose sections weeting three times a week will meet 45 times during the semester.
Approximately 23 assignments will be reguired to get students through those portione
of the text in which Corbett presents classical rhetoric to the student, These 23
reading assignments have been specified in the following syllabus, The remaining

91 or 22 sssignments can be devoted to cut-of~clags themes, the "Readings" which
appesr at the end of most chapters, exercises of various kinds, and the Rezearch
Paper, Although suggestions have been made, the exact nature of these assignments
and their place in the course sequence have been left up to the individual imstructor.
the long-standiug departmental requirement of 8 pleces of uriting duzing the semaster
is still recognized as a sensible guide.

Because of the nature of the subject, it will probably be necessary for imstructors
to spend wore time in 123 explainkng gnd discussing the content of the course than
was necessaxy during the first semester. It would probably be & mistake, however; .
to assume that every reading assignment must be gome over and carefully explained

in class., The attitude of the instructor is extremely important heve. If he suggests
to his studants, either explicity or by his mauner, that clessical thetoric is
always a difficult subject, the students will soon learn that if they profess ignor-
ance thay will be spoon-fed, Assigneemts can then be ignored, and the course will
inevitably be a failure., Some sections of the text will requirve explanation; others,
however, will not. Occasiomal quixzes ovex the content of veading assignments
would scem more defensible this semester than they usually are in a composition
course, :

The following allotment of time is suggested:

Chapter 1: Iatxoduction--2 weeks

Chapter II: Discovery of Arguments=-=3 waeks
Chapter 1Il: Axrangement of Material--3 weeks
Chapter IV: Style~-4 weeks

The Research Paper--1 Week

Notice that the £inal saction of the textbook, “Survey of Rhetoric," has been left
out. Because it consists mainly of a chronolojical survey of book titles, dates,
schools of rhetoric, etc., students would probably not profit much from it. All
instructors, of course, vhould read it carefully.

tha Reseaxch Paper is alloted omly one week (at whatever point in the course the
instructor desires: the arraungement of the above schadule was not wmeant to imdicate
that the Research Paper be taught during the last week of the semester.

The Readings at the end of the chapters should be used as much as possible because
they have bgen chosen specifically to illustrate one or wmore of the major theories; -
tachniques, etc. discussed in the chapter. Usually, Coxbett analyzes the £irst oue
or two selections. It would be wise to require students to study as least ome of
Corbett's analyses before thaey procesd to do their own., There are almost always
more st¢laections than can probably be used in a one-semester course. Therefore,
selection is important. This selection has been laft up to the imstructor.




SYLLABUS

Chaptex I: Introduction~--2 weeks
Suggested division of reading assiguments:

pp. 3-10
PPe 10~20
pp. 20-29
pp. 29-33

Those instructors planning to use the sourcebook Modern Satire will
be interested in the comments on rhetoxic and satire on pp. 32-33.
These comments may suggest to you some ways of relating the research
paper to the rest of the courge go that it will not seem like an
abrupt interruption of the major concern of the course,

The most important section in the Introduction is "A Brief Explanation
of Classical Rhetoric,” which provides a general framework for the
rest of the material in the book. A quiz should probably be given over
this portion of the chapter,

If 4 veading assignments are made, 2 days remain for themes, exercises,
extra discussion, eta,

Some possible kinds of theme assignments:

l. dimitation of a portion of the Stevenson speech or the
selection from Homer-~defining an issue, pleading a
cause, using the reader's self-interest to try to convince
hin of something. These wre all considered in Corbett's
analyses.

2. Discussion of the importance of rhetoric in a specific
area of the student's life--rhetoric in the classroom,
rhetoric in the fraternity or dormitory, etc. The instructor
and students should clearly understand what the word
"rhetoric” means in such contexts beforxe such & theme assign-
ment is made.

Chapter IXI: Discovery of Arguments--5 weeks

Suggested division of reading assignments:

PP 34-39 and 80-86 Pp. 111-124

pp. 86-9%4 pp. 124-132

PP- 39.59 ppo 133*142

PP. 61-70 pp. 142-173 (for reference
pp. 70-80 prémarily)

PPo 94"111
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Notice that the long section "The Appeal to Reason" has been post:poned
until after the other two "appeal" sactions have been studied, This is
not necessary, but because of the complexity of the section the Lestructor
way wish to establish clearly the idea of various kinds of “appeal" in
writing bafore leaping into a consideration of logic.

I£ this long chapter is covered in approximately 10 assiguments, as out-
lined above, 5 assignments remain for the library exercises. {pp. 173-175),
the long saction of "Readings" (pp. 176-272), themes, etc,

Random comments: The Readings were chosen primarily to illustrate the
topics. The library exexcises in this chapter need mot be assigned, but
some work in the library shouid be given during the semester because source-
books are being used for the rasearch paper. . I shall soon pass out, for
the information and later use of instructors, a list of those works cited
in "External Aids to Invention" which are Dot available in our library.
Students should probably be givan this list if they are assigned the
library exercises in the text. . , '

Soms possible kinds of thems assigmments:
1. Themes using cns or more of the three kinds of "appeal."

2. Themes which require the student to "find arguments" by
the use of the topics (both common and special). )

The section on the topics is potentially one of the most helpful in the
book for msny students, espacislly those students (and there are several
in every class) who can naver "think of anything to say." Consequently,
exercises and thames requiring the student to use the topics to aid him
in "thinking of something to say" should probably be given a good deal
of attention, - g : . :

Chapter III: Arrangement of Material--3 weeks
Suggested division of reading assignments: -

PP, 273-288
ppo 288.302
pp. 302-312

This relatively short chapter can pro'b'ably bes read in three or four
sections. This leaves approximately six assignments for themes, the
section on "Readings' at the end of the. chapter, etc.

g gossible kinds of theme assignments: |
Generally speaking, the vuiM parts 6f a discourse should be

exphasized, both in isolation and as parts of complete essays:
introduction, statement of fact, confirmation, and condlusion.

Chapter IV: Style=-4 weeks

Suggested division of reading assignments:

Pp- 384-402 pp. 425-438
pPp. 402-419 / pp. 438-448
BN pp. 419-424

pp. 448-465




Xf the reading is done in six agsignments, six moxre regain for the ;
important "Exercises in Imitation,” pp. 465-491: "The Student Report on
Style," the "Readings," themes, etc.

Some possible kinds of thema assigmments:

1., Themes of imitation

2. Themes baged on study of style {(including style
of one of student's own papers)

3. Themes emphasizing diction, schemes, tropes, etc.

The Research Paper--1 week (the exact time to be chosen by each instrucior)
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The following material attempts to describe in some detail the

spirit , content and outline of the freshman English courses. This
guide was developed not only for instructors new to the curriculum
but also is presented to assure some degree of uniformity of exposure
within the various class sections.

The present material of the Guide reflects more than three

year's continuing effort by the English staff to develop a coherent
philosophy and curriculum in English at a community-college level.
The Guide makes no pretence at keing final, and we hope that questions
and suggestions concerning the English program will continue to
arise, for considerable experimentation is still continuing within

the program and more revision no doubt will occur.
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The Freshman English Program

The division maintains a four-part program in English that turns
upon the general proposition that English classes exist not merely to
train a student to parse the language but exist also to tr&in him to
read, analyze, understand and communicate so that he may.become a
more sensitive and rational man.

Literature studies, all at a college-transfer level, constitute

one part of the program but this Guide shall not be concerned with
them. Instead it will treat terminal and remedial English and
college-transfer composition.

(A word here about the Reading Clinic. The college's reading
clinic is a part of the division and exists ingart to remediate
reading deficiencies, which have an intimate relationship with
writing difficulties. Enrollment in the clinic is voluntary, and
the English staff is encouraged to refer students to the clinic for
aid.)

Placement:

Before a student may enroll in the transfer composition courses
(English 101, 102, 103), he must meet a minimum standard in English
skills as determined by the composite English score on the Washington
Pre-College Test (a score of 41 and above). Students who score

from 40 to 35 on the test must enroll in English 70 (remedial). Those
who score below 35 must enroll in English 40.

Since students are placed by one test score, imstructors in all ,
English sections shall require students to write a diagnostic essay
during the first week of class to check on placement. If the
instructor believes a student has been misplaced, he should notify
the Division Chairman as soon as possible to speed resectioning.

Also, the divisional secretary maintains a current file catalog
on English enrollees against which one can check for possible mis-
placement.
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Freshman Composition Courses, Summary:

In general, the division has a three-track English composition
system into which we place a student on the basis of test scores.

The system allows a student to move from one track to the next if his
work qualifies--i.e., from English 42 to English 70, from English 70
into English 101.

English 40, 41, 42. Communications. 3 credits each.

This sequence, designed to acquaint the student with the nature

and function of language, begins by defining language and words and
their relationship to show how language does or does not communicate
ideas. Included is a study of the history of the English language.

The student also studies the techniques of reading, writing, listening,
and speaking. English 41 and 42 provide practice in study and analysis
of public media - radio, television, magazines, and newspapers - to
increase each student's level of social awareness. Even though this
sequence is not designed to prepare students for English 70 or English
101, satisfactory completion of English 42 will allow the student to
enroll in English 70 if he desires to register eventually in the
college-transfer English courses, English 101, 102, 103. Students
enrolled in English 40 should register for English 86 during the same
quarter. Prerequisites: Each class prerequisite for the next Placement
by division standards.

English 70. Fundamentals of English. 5 credits.

For those students whose need is revealed by standard and teacher-
made tests, English 70 provides the minimum proficiency required for
entrance into the freshman composition sequence for college credit.
Basic writing, language, and reading skills will be reviewed.
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English 101, 102, 103. English Composition. 3 credits each quarter

These classes, each prerequisite for the next, study the principles

of writing good prose and provide extensive practice in writing a
number of kinds of exposition. English 101 aims at getting a student to
develop honest engagement with his writing through close reading and
analysis and learn to express his findings and opinions in clear,
concise prose. English 102 introduces the student to a formal study
of a number of rhetorical techniques that will make his writing more
sophisticated than it was in English 101. In both English 101 and 102
a student also will be exposed to simple methods of documentation. In
English 103 he will receive further practice in critical thinking and
reading, with a stress on the experession of findings in formal,
scholarly fashion,

Conferences:

Each member of the faculty will schedule and post at least six
of fice hours a week so that his students may seek personal assistance
and advice.

The importance of the student-instructor relationship in composition
classes need not be stressed here, except to say that each imstructor
should foster this relationship with all of his skills. Good writing
depends on individual help.

For English 101, 102, and 103, each instructor shall have at least

one individual conference with each of the students sometime during the
quarter. For English 103, he may find that more than one conference
will be necessary. For all such conferences an instructor may use
formal class time if he wishes.

With the conference, the instructor has one of his most valuable
teaching devices. He can concentrate on a student's individual
problems. With the student's previous papers before him, he can clarify
criticisms, answer specific questions, explain the rationale for
assignments, and in general make meaningful his friendly critiques of
the prose of a mind just learning how to think and write.

Experience in the department has shown that most of these conferences
should be scheduled before mid-term to allow for am accumulation

of papers and yet still allow a student to benefit from the meeting
before mid-term examinations.
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English 40, 41, 42

Communications
Sectioning Scores:
Washington Pre-College below 35 (English composite)
CEEB 0 to 280
ACT 0 to 12

These courses have been designed for the lower 20% of the entering
freshman class as determined by test results. The instructor should

recognize that the class will most likely be composed of two types of
students: those whose scores are low becasue they are "slow-learners,"
and those who have ability to do college transfer work but have never
exercized this ability. He will also find that each student's reasons
for poor performance up to now are unique -- some the result of
psychological problems. Generally, he will find them an interesting
group of students.

Because many of these students read at rates of speed and comprehension
that handicap them in college studies, the instructor in the first week
should check to find how many of the class are enrolled in the Reading
Clinic remedial classes (English 86, 87, 88). He should encourage
those not enrolled to do so, preferably on an individual basis.

These students need self-expression. They probably have repressed
themselves from the time they began having difficulty in school. Many of
them feel that they cannot succeed; therefore, they may not try. Moti-
vation is a major problem. In general, they cannot write, and probably
do not read. Hence, expression will be largely oral.

Hopefully, all students will complete the three-quarter sequence,
Practically all, however, see themselves as potential transfer students

and will be determined to enroll in English 70 as quickly as possible.

The instructor of this class must be the judge of who is ready to take
English 70 and when. A student may not go from this sequence into English
101. The instructor will find students reacting by saying,'this is awfully
interesting, but how will it help us in English 101." Answering this
question will require the full resources of the teacher's imagination.

The purpose of this course is to supply the students with a practical
background in the nature and workings of language so that they will better
understand the communication situations in which they find themselves,
whether or not they ever take freshman English. Hopefully, they will be
prepared to understand critically messages they receive via the mass media
and other sources. It may be well to emphasize the practicality of the

material.
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It may also be well to emphasize the fact that the course does not

include a study of grammar, because the students will close their ears
automatically to such a study. The ;value of the course for some students
will be their learning that language is not the boring subject they

have thought it to be, and that the time spent learning this may also
teach them some things about studying that will enable them to succeed in
English 70.

The course begins with a study of the nature of language -- what it

is and how it works to communicate ideas, and perhaps even more importantly,
why it sometimes does not communicate effectively. Instruction moves through
a study of the basic skills of communication into a look at persuasive
communication and a study of the mass media.
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Paglish 40

CIXTS: Cowmunications (pamphlet), Xalssr Aluwsdoum Corp.

Wilbur and Dobbs, Improving College Foglishk Skills, Scott Foragnan

I, A Definition and Deseription of the Frocess and Purpose of Conmnicebion

{Smphesie here can be on the nature of the problem involved in ;
‘commuication == roceiving the mesddge as the sender intended i%, b
on the principal bavriers thab prevent effective communication Irom 3
taking place, and o the four basie skillis: 'redding, writing,
iistening, and speaklng -- euployed by senders and receivers of
messages. It might bve peinted oub to the cless that nany of the b
prineiples mentioned here will be the basis for sdditionsld wnits ;
of study.) ' o

A. The Pour basic skills employed by sendsvs snd recelvers.

3, The nature of the main problems invelved in communlestion =
receiving the message as the sender Intended it

0, The prineipal varriers to effeqiivs cenmpanication {poor liste
ening, reading, speeking, and welling, thinking, vocabulary,
prejudices, and words themeelves, ebc,) bogether with briel ex-
wlangtion of why thaoss thlags prevent effective commmication
from taking place.

TI. The ﬂi&%dzg snd Hature of the English Langumwgi'

A, Its arigin - also why it hes borroved so mmch gnd from whom

B, The nsture of dialect (briefly) T

Co lhy Faglish differs in different parts of the world, why it differs
slightly from one part of ‘the UsS. to another, end why in Englishe
speaking cﬁ@u&ﬁiea_th@r@,ar@ fever dislects than axist in other
counbries where s single languege is the officlel one.

‘1., Our technisel end mobile sceliety, which permits vide travel

. &nd efficient mess eccmmndeation. } | S
2. "he degres to vhich Fogiishospeshing peoples kave traveled
. . gnd foreign conbactd they heve mede,

TIT, Discussiocn of sxnd Definitlon of Words.

A, Thelr nature

B, %he differsnce between signals and symbols.
C. Thelr relaetiocaship to the cbjeets in the real world and the
idsas for which they stand
1. abstrect snd conerete words
© 2. denctation and commobtablonm . ,
; D, The kinds of words v use (particulerly nowns and verbs) and the
' order in which we iesyn them {how do children learn)

e e

P b Assmatnca




V.

Vo

Ihe dicticanry

A, Tts reletion %o the study of the nabure of gommunication, the
study of the natwre of words themselvss, ard the stud,) of voowbulery.
B, A dnfinition of a dieticnery

1. Waet it Is geed fov

2. What it is net grod for
Le Whaat the digtionary contsins
Do Tood dictionaries

Vouabulsary

A, Its relation to the process of cowmunigabticn -- why it is a
barrviar {students should realize thet while they are concernsd
with a study of vocabulery for its own sale, all that cen be
sald sbout voeabulary csn be epplied 4o egverything else zsld in
the course).

Bs Y¥Why improve vocabulsey? -

Co Methods of improving voosbulsry (emphesis op long renge effects )
{1istening and explaining the naturse of many methods iz sbout as
far as one can go. Time permits osly & Aittle practise.)
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vaglish 4l

I—iﬁw’g:-—-‘eq: ]

TEXTS:s Wilbur & Dobbe, ggggggggghgg}*gqg English §E§§i§, Scutt Torastaa

i ] wx ok xse ek A

I, Vriting

This material should probably stress the inportance of learning to
write clearly and emphacize the need to write abeut whut one is
familiar with, This take: scnn lezrning «  tlhesa studsuts think
profundity is necasaary,

II. Listening

A. The importance of Improving listening efficiensy - why 2lstes
3. The factors that influence a parson's ability to I iuven
C. Enumaration of bad listening hablts
Ds Technigques for irproving listening
1. Techuinuas for listening in genwvial
2. Tschniques for listening I» parciculer siturvions i.e.,
‘the classroom, the publl~ upa-ah (radio £ 4V), in conversation,
cata,)
(Yore practice in cl~:: b.re is possible than it was with
reading -~ it mi7't .sca bo well to begin with practice to
convénce class Toat it doss not listen us well as it might,)

IIX, Spweking

IV, Commtnication to pevsuade,

The =ection in Wilbur ard Dobba should supply sufficient guide o
material to be covered herz. The eaphasis should probabl} be how
to datset or recognize bad thirkiung in speech or in print, rather
than on a formal appresch tu lozie, ’

This seuticn can probably ceeoupy morz tinme proportionately than
the others., | '
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English b2

Communication
A AT LR N

TN L7 WG S -

TEXTS: (Same as 40-4%1)
In an effort to mak# the student a mopa sritical coaswter of the

media, time can be spent discussing the histozry, scope, naturs, funsticns,
purposes, regulation, and sccial significance of the varisus maes medin,

The influence of advertising In each should not o Ignored, It is,
of course, well to begin with a definition of mase communicatio: :nd a
listloyg of the media through which it is channeled, .The d“ceussion of
particular examples which the student is familiar with wlil prove
most useful, and if field trips cza be anrenged, so much the beltep.,

The course will wmost 3i7 -+l Lo concerned with the Following:

l. Newspapers

2, Radie and Televiszion

3. Magazinea

4. Motion Plctures

5. Books

5. The Advertising Industry

(NOTE): In the section of Wilbur avd Dobbs on "Communication to
Persuade”, there are two articles om the function and influerce of
- advertising in all the madia
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be The remainder of the studant's final grade shall be divided
ameny:  {percentages ara guggsstive)
l. Digticnary, note-taking, ouglining skilie (10%)
2. Papagwaph writings « whole themes (40%)
3. Final theme (10%)

8. Organization:

a. Team crganization: Each Eaglish 70 taun nseds to allow fou
wegular team meoctings throughout ihe quartar,  Eavly mestinga
will be devoted to crganiration of materials, aseiguncnt of
individaul tasks, plotting eof course coverags, ete, Fach

team should e#leect a chaimaan at its Firgt meetina This ehaler

> ban ;’ ;‘

& e
shall be responszible for ezlling team meetingn, handling

surollment data, and coordimstion with the Division Chalrwan,

b, Suggested Class Owganization: Tho téam should nizn {0 schedul
the class uwopk (waek by wen) for ¢he eatips e, allowing

for some readjustment, This scheduling Jowolives Lotk geegraphi~

e

cal (larze group-small oroup, ete,) and thematic twhat to
sover and when) com :iuation,

After three year’s of oxperimentation, ne one merhod of crganizanion
of time for this cource has proven completely satisfuctory, An English
70 ecomnittee working last wintep and speing has a tentetive gobedule
of class organization that will be zresanted whan the English 70 tezms
meet with the Divicion Chairman %o plan for Fall Quapter,

At the meeting, a vavissq prading sequenes fop Erglish 3200 alco
will be presented,

)
e
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English 101, 102, 103

Sectioning Scores:

WPCT 41 and above
CEEB 350 and above
ACT 16 and above

The college-transfer composition classes, as presently instituted,

have evolved out of better than three year's experimentation on the

part of the English department. In brief, English 101 attempts to get a
student engaged with reading and writing so that he feels his efforts
are significant to him and to his instructor; the student also learns
that good writing demands intellectual discipline from generality

to precise detail.

English 102 presents the student with a continuation of these

efforts, plus instruction in rhetorical methods that should (hopefully)
add depth and sophistication to his prose. In both English 101 and
English 102, instructors will introduce students first to simple
methods of documentation (quotation, noting with the text) and to

some documentation used in scholarly papers (formal footnotes, short
bibliography).

By the time the student enters English 103, in which he will

express himself in scholarly fashion, we hope that prior preparation
will have made him familiar with the form and the spirit of scholarly
work--the rationale--so that in English 103 the instructor need not
spend most of the time boring himself and his class with repeated
lectures on footnoting, notetaking, plagiarism and the like.

In the final analysis, English 103 should bring to fruitition

the aims and hopes of the composition sequence as a whole, not merely
because it is the last course in our composition program but because
it may well be the last composition course the student may take in his
college days. We hope, therefore, that rather than being boggled
down in picayune attention to the niceities of footnoting that
instructor and students will be engaged in a mutually satisfying
investigation of a worthy research subject and of how to express

such findings.

As a .final word, much of what follows about the 101 sequence is

as much philosophical as it is practical--i.e., how-to-do-it. The
success of a composition class depends on how an instructor leads
students to learn, and that "how" in turnde¢ends upon understanding
the rationale upon which the 101 sequence rests.

(Chairman's Note)
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The Freshman Composition Sequence in General

The department recognizes that teaching is persomal, that standardi-
zation is by definition impossible and would be undesirable even if it
were possible. We assume that there is no '"way to teach." If it were
known, presumably it would be put on video tapes and we would all be out
of work. The department recognizes that each teacher will work out
methods which work for him and that these methods may be equally valid.

Still, we feel il desirable to provide a framework broad enough to
allow the teacher the freedom he needs, substantial enough to provide
guidance for the new teacher, a sense of continuity for the student, and
a sense of unity for the staff.

What follows is an attempt to work toward the framework. It is
tenuous and suggestive, not prescriptive. Its goal is not necessarily
to produce common methodology but common spirit.

The basis of the framework is a concept developed by A. H.

Whitehead in The Aims of Education. (Page numbers which follow refer to
the Mentor paperbook edition). Whitehead proposed that all education
proceeds in a three-stage rhythm from Freedom to Discipline and back to
Freedom. Whitehead points out that:

There is no one unique threefold cycle of freedom, dis-
cipline, and freedom; but . . . all mental development is composed
of such cycles, and of cycles of such cycles, . . . a cycle
is the unit cell, a brick; and the complete stage of growth
is an organic structure of such cells. In analyzing any
one such cell, I call the first period of freedom the stage
of Romance, the intermediate period of discipline the stage
of Precision, and the final period of Freedom . . . the stage
of Generalization.

In the largest sense the cycle applies to the child's development
from consciousness to adolesence to adulthood. Most of us go through
the same stages with a faworite story or poem: an initial "jolt" or
thrill, a patient investigation, and finally, a feeling that the piece
is ours.

A move toward applying this "rhythm of education" to the teaching

of writing was made in a book called Freedom and Discipline in The
Teaching of English published by the Commission in English of the
College Entrance Examination Board, a book available to all composition
teachers.

To rephrase Romance, Discipline, and Generalization in a form applicadble

to English 101 we propose to concentrate on the "spirit" of writing, in 102 we
propose to concentrate on the "technique" of writing, and in 103 we

propose a combination. Since the actual isolation of spirit from

technique is absurd, We must immediately qualify the proposal by saying
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that actually in 101 we mean spirit/techniqu i2; In 102 we mean t2xbnique/
gspivit, and in 10% we mean the superimpcuiiion of the tv“ To again
make distinctions. which should Immadisiaely be qaa’i? tl. we may say

that 101 concentrates on what is zald, 102 on how it is said, and 10

oa both. The key worde In 361'"?f“* be "Qwspomse“ and "Observation™ «-
the student must see the ro.casity Sov Dasgrx his writing on a personal
genuine rasponse, backed up by concrete specific detail. The key word
in 102 might be "Povm" - the right fornm faﬂ lis response, the audience
and the subiect matter. The kav word in 103 wight be stwle - that phase
of development in which one sloughe off his imitative modes to emerge
with his own view of thinge and way of exprassing himself.

More could be sald, and in the saparats course descriptions, more
is, But an attenpt shownld b2 nade at all times to grasp the seqguence
as a whele, It is the Sramework only we have to offer. The det vailed
development and application must be worked cut in fear and trembling
in actual gituations.
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English 101

Freedom and Discipline suggests that '"the first stage, Romance, aims
primarily at expression, at discovery of the world and self." (p. 90)
Whitehead's own description cannot be improved:

The stage of romance is the stage of first apprehension. The
subject matter has the vividness of novelty; it holds within
itself unexplored connections with possibilities half-disclosed
by glimpses and half-concealed by the wealth of material. 1In
this stage knowledge is not dominated by systematic procedv e
Such system as there is must be created piecemeal ad hoc . . .
Romantic emotion is essentially the excitement consequent

on the transition from the bare facts to the first realization
of the import of their unexplored relationships. (p. 28, 29.)

He goes on:

There can be no mental development without interest. Interest
is the sine qua non for attention and apprehension. You may
endeavour to excite interest by means of birch rods, or you
may coax it by the incitement of pleasurable activity. But
without interest there will be no progress. Now the natural
mode by which living organisms are excited toward suitable
self-development is enjoyment . . . Undoubtedly pain is one
subordinate means of arousing an orgamism to action. But it
only supervenes on the failure of pleasure. Joy is the normal
healthy spur for the elan vital. I am not maintaining that

we can safely abandon ourselves to the allurement of the
greater immediate joys. What I do mean is that we should seek
to arrange the development of character along a path. of
natural activity, in itself pleasurable. (p. 41, 42.)

Though this sounds rather ponderous in the context of freshman com-
position, we present it only to stress, at this stage, that writing is
part of the liberal arts tradition. It is a means of exploring the
world and oneself. It is one means of thinking and of satisfying
curiosity. One works out his ideas by writing, and any piece of
writing worth doing leaves onme wiser than when he began.

We recognize that to some extent we are flying, in the face of tra-
dition. This tradition dictates that we ''start small," that we begin
with fundamentals, that a mastery of the comma splice is a necessary
prerequisite to any attempt to lead an examined life. And there is
much to recommend this view. Students come to us, many times illi-
terate (by college standards) and apathetic. They have nothing to
express (we say) and little self to discover. And there are days when
the most idealistic of us would subscribe to this view.

Nor do we intend, by any means, a total rejection of this traditional
view. But we do subscribe to a view (which has its own tradition -

also honorable) that within every person (and thus within every student)
there are seeds of curiosity, and an elementary desire to understand
both himself and the world in a profound way.




- 28 -
In a freshman paper we all praise, and often pass, competence -
perfectly punctuated emptiness; but we all know the glow that comes
when we read a paper that reprasents a mind engaged. We all recognize
the paper in which the writer achieves insight. We recognize the paper
was important to the student, and because it was 1mportant to the
gtudent, it becomes important to us.

It is this groping, this explor ing (sometimes called originality)
that we call content. And it is content we suggest stressing in 101.
Put another way, we know that one criteria we all use in judging writing,
professional or student, is depth of interaction between the writer
and his material. It is this same criteria we wish to stress in 1lo0l.
As the writers of Freedom and quciplxne put it:

Like life itself, all Writing is concerned with truth.
‘For despite all the difficulties about truth that students and
teachers must share, English teachers must not make the
mistake of thxnktng that true and false are meaningless terms
for composxtlano They must, instead, make it always clear
that in whatever other ways writing may be faulty, it must
not and need not be false. To pretend to eare, to pretend
to believe, to pretend to know, and to pretend to be are the
most common violations of truth in student writing . . , If
a teacher can convince his students that he expects the best,
the truest account explanatlon, or argument they van discover,
and if he can inspirve in his students the ambition, courage,
and energy to stop being insensitive, unperceptive, and
superficial, his good fortune will be to wateh his young
writers develcp in power and grace. This is a tall order,
but its size is proportionate to the one acceptable goal, -
that of teaching students above all to be honest in their
writing. (p. 85-87)

Translated intoc the real world, what does this mean? It might mean
that we concentrate on the moral content of the pieces we read and that
we stress the same qualities in our assigmments and in the way we yead
the papers. We do not mean we ave to judge the student's morals, but
we Jv mean we should judge the depth of his moral response. Our
primary emphasis would be on producing a genuins interaction between
the student and his reading and between him and his writing. We would
stress at this stage that the greatest fault is not misspslling or even
lack of organization, but rather lack of involvement. We would ask for
genuine opinion in the writing. We would ask that the student put
himself into the writing, that he go "on the line" with his ideas,
however crude and ill-developed that might at firet s<em to him.

It does not mean {(we repsat) an abandonment of all {or any) of the
traditional rhetorical concerns., It does mean we stress those aspects
of vhetorie which deal mos* directly with s#ying something. We refer
here to the matters of thesis sentence, topie sentence; and the need for
detailed support. We intend to take the student's writing seriously.

We want to know so badly that we insist that he state it. directly,
ciearly, and develop it epecifically in detail,
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The student must be made to see the difference between thinking
he has communicated and really communicating, He must see the need for
making up his mind before he begins to write. He must see the need to
select from the chaos (or the paucity) if his impressions, one real goal,
one attitude; he must see that the simple statement of that attitude
{even when vepeated several times) does not necessariiy commtnicate it.

We do not intend the abandoning of mechanics any more than we
intend the abandoning of rhetoric. We do suggest that the mechanical
concerns be reduced to the essantials in order to stress them harder.
We ask for adequate mastery of the sentence fragment, the comma fault,
and the grosser kinds of awkwardness - parallelism, etc. In the past,
we have suggested that after the second paper, two fragments oy two
spelling errors would fail the paper. We now suggest that the absolute
elimination of these grosser errors be sought after the second paper
by refusing to accept for evaluation papers in which these errors

oCcur.

We expect, as we always have, correct prose. Howaver,graceful ,
correct prose, if it says nothing, will not be passed on to 102.
The student needs to learn that we will more admire a genuine thought
in a fumbled sentence than a phony though[in a slick and polished
sentence. ' '

Hiow one works toward these general and specific goals must be left
largely to the teacher. We see no way around a certain two-headedness
developing in class discussion., Naturally eclass time must be spent
in talking about writing. Terms must be defined, assignments given,
and the success and failure of the responses pointed out, The writing
techniques involved in the assigned reading from Four in Depth will
also be duscussed, It is always legitimate to ack, "What does the
piece teach us about living?"

Anyone who thinks that this will be "aagier” for either student
or teacher has never seriously tried to engage a freshman class in a
sepious discussion cn an important topic. Any curicusity latent in
the student is normally sutmerged even deeper by the word “English,"
The concept that English might supplement the coffee shop a&-a place
to explore real relationships will come as a new idea and will be met
with resistance, Of course such discussions nzed careful discipline

and plamnning to be effective.

The following remarks by the author of Freedom and Discipline
are appropriate: > .

In the end, however, the most serious difficulty students
face in composition . . . is (that) writing the sompogition
ts alwaye a kind of test, laying it on the 1ine, and for many
reasons, that challenge is not always welcome, English compo-

sition is for them what wiiting, serious writing, is for
everyone -- a revelation over which the writer knows he does

not have perfect control. He cannot help giving himself away
to the eyas of an alert reader, and many students must, in a
way, vresent this forced revalation.

i, WA et ,

TN AAE i o o
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Clearly, this will involve a grasp of the skills of close reading
since the student cannot make any application, or generate any response
to a pilece of peading unless he kmows what it says.

Class time may ba deveted to the task first of discovering what a
piece says, second, what difference it makes to the student, and
third, how one might express that differsnce In a piece of writing of
his owno ‘

Writing assignments may frequently start from data generated in
eclass discussion,

Freedom and Diseipline suggests seven eriteriaz for a good
assignment, and all saven are applicable to 10l theme assignments,
The ene we might stress here, however, is the second.

A good assignment aids learning and requires a response
that is the product of discovery. The lackluster writer ig
primarily one who has not discovered anything worth saying.
The woltsy must cars. The reader must be made to care in
some way if he ig ¢o make useful comments about the theme,
and no reader can care if he feels the writer did not care
in the First place. The assignment must therefore touch the
outer edge of the student’s kmowledge, and invite him to go’
further, and it must guavantes that going further will give
him the chance of discovering something he did not know
befora., {p. 93)

We have in mind such assignments as these:

(1) Defend your cwn choice of life's work against the questiouing
of Thoreau or Gocdman,

(2) Compare yourself with Prufrock {Henry Flamming, Sysiphus, etc.)
in scme particular |

(3) James Agee paints a seenz he remembers and tells why it is
important to him. Ge thou and do likewisze.

(43 Relate an expsrience of your own which is similar to the
experience described by E. B, White in "The Door." (Or Camus
in "Myth of Sisyphus," etec.)

(5) Address a letter to Morris Bober {(or Prufrock, or Thoreas, etc.)
criticizing or commending him in some particular.
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e 101 course may be surmarized as follows:

i

il.

IIT.

1v.

Vo

VIo

Goal: %Yo make the student aware, however dinly, thaat as a candi-
date for the intellectual canzunity, he is in some way responsible
for truth is a way he has not been before; to encourage tentative
gteps toward this iruth in his writing. To nelp him understand
that he is a person, that his perceptions matter, (his real

'percent*ons, not the stock responses he 1s accustomed to pass off

as perceptlons). that these perceptions are in fact the best
gource for valid coherent writing; to help him see that writing,
utilining tnese perceptions, st the seme time sharpens them,
providing & way of growing and lesrning. The usual goals of
freshman composition are not owmitted; they are implied.

Rhetoricel concerns: thesis sentence, topie sentence, need for
support, need for nerrowing, foeous, develupment, voecavulary,
elenentary documentatimna

Mechanlces: the fundamentals (éomma fauit, seantence fragment,
spelling, gross avkwardiness), taught as much as possible "sublimi-
n&lly:-"

Texts: Dictionary, Farbrace Handboom, Four in Depth and the
departrent’s "Composition Wanual"(when ready ).

Assisznments: 6 to 8 themesz « 300-500 words in length, based
chiefly on student's reapcnse to Four in Depth. Specific
essignments as necessary assigned %o focus on particular
problems of the eless as a whole, The 6 to 8 themes may
include rewrites of o single theme. Hewriting ls usually a
nost effective means of teaching writing. Paragraphs, ete. ;
a8 necessary, - ‘

Standerds: The prinery function of the department 1s to teach
writing, not test it, Our obligation is. two-fold, firet to

the student to do what we can with him, second to the academie
wvorld, to pronibit its debasement by uufit materiel., Ve
recognize both cbligations, but we hold the first to be urinary
Yhnile we caunnot let a student go on to 102 who eannot produce

a cocherent essay fairly consistently, we feel the teacher is
free to vary his standards whenever doing so will aild the
Jearning process. An initial essay might be subjected to the
highest standards and the grade not counted. Tais would crush .
overconfidence bred of induigent high school English tesachers,
yet without destroying the will to win. !Heasurable, concrete
improvement early in the quarter might be rewarded with a C-,
even though by absolute standerds, the paper would be a D. The
standarde at the end of 101 should be higher then in the
beginning, Just as the standards for 103 wlll be higher than
for 101, The later efforts, since they represent the status of
the student ag he leaves the course, should be welghted in the
grading, but an intuitive rather than a mathematical weighting
is sugrested,

~
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Viii.
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Conferences: Iven with the severe limitations of office fecillties,

P e rterad
teachers find conferences the most effective single way of

improving student writing. The department requires each teacher

to confer with esch student at least once each quarter. The

first confersnce is usually best scheduled in the Lth or 5th

week, before mid~term end after the student has written several
papers. Classes may be Glsuissed to provide conference time if the

time cannot be found any other way.

Exaus: Daily quizzes have been found usuful in encouraging the

gtudent to keep up, though they sre primarily negativistic and
should be used only as necessary. They might test vocabulary

and close resding. Two to three cne~hour exams during the

gquarter are conveational, Taey are vsually divided between s
short esssy and "cbjective" testing of rhetoricel skills - vocebu~

lea revision, etce
* ?
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English 102

The second quarter corresponds roughly to whitehead's stage of
Discipline. Freedom and Discipline says that at this stage efforts .
should "concentrate on the discipline of form -~ on those aatters of _ )
arrangement, logle end couventional correctness that make up the
body of most books on composition.” (p. 90) It should be dominated
by what Whitehead calls "the inescapeble fact that there are right
and wrong weys and definite truths to be known." (p. 44) None of the
gtages ls mutuelly exclusive, of course, and Whitehead polnis out that
ot this stege "romance is not dead, and 1t is the art of teaching to
foster it amid the definite application to appolinted task." {p. k)
Basically, we hope that by now, scme momentun will be generated, soue
{nhivitions aad fesrs reduced, so that the student will be sufficiently
axcited {we apeek in Utopian terms) about the possibility of self-
discovery through writing to vant heavier and more scphisticated
mechinery to pursue that dlscoverye.

We suggest meking clear from the beginning that more than two
fraguents, conms splices, or spelling errors will fail a 102 peper.
Tn this quarter we intend much closer attention to the tecanicel
netters of wrisings ezphesis, subordinstion, tone, climax, definition,
denotation, cornctation, ete. We intend that structure in all its
ramifications te stressed this quaerter. whis includes the problems
of modes of development, {ntroductions, conclusions, transitions,
unity, coherence and patterns of orgenization. Documentation may be
demanded to an increased extent, and the student nay be agked to
move hin pege references from in-text parenthesis to the bottom of
the page.

mhe rhetorical meberials in Reading fox Jhetoric are generally
well conceived and a careful study of these will help pinpoint those
areas we think should be stressed ab this pelnt,

While in 101, we asked first and foremost of & piece of writing
e ot does it sgr?," we may now ask more "iow does it say 1t?" Both
student snd teacher should remenber, however, that the distinction is
not £inally valié, end that in good writing en alterztion in form

~

ingvitahly produces an alteratiocn iz content.

we do not irtend, of course, that attention to rhetorical detail
be gubstituted fcr the s4tress on content we suggest in 101, We
. intend rather that these matters be added to the mstters of involvement,
nonesty, snd engagament. One reason, in fact, for the selection of
Reeding for Rhetoric was that the pieces presented are intrinsicelly
intereating, that Lhey are at least a3 valuasble in their deliniation
of human nature as they are in their i1llustration of rhetorical
prineiple.

io concrate, precise instructions can be given which will achieve
the "diseipline” suvage of the three stage concept. Assignments, for
the most part, will be of the seme genaral type suggested for 101,
Any essigoment whlch produces good results is a good assignment, The
papars ghould de longer and they should be petter. The technical
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vocabulary of writing should flow faster and more readily. More
should be taken for granted. The student should leave 102 with
increased writing skill, a knowledge of the vocabulary of writing and
a knowledge of how to apply that vocabulary to his own writing and
the writing of others.




The 102 course may be summarized as follows:

I.

IT.

I1I.

IV.

VI.

VII.

Goal: To lead the student into competence in writing of greater
length and depth. To increase the sophistication of his analysis
and his ability to use outside sources to make his own opinions
and impressions more credible.

Rhetorical concefns: Diction, introduction, conclusion, modes of
development, tone, climax, tramsitionm, unity, coherence, organiza-
tion, sentence variety.

Mechanical concerns: The fundamentals and beyond; "advanced" punctuation
- the dash, parenthesis, italics, quotation marks;
punctuation by"eax"

Texts: All 101 texts except Four in Depth carry over. Add
Reading for Rhetoric.

Assignments: 5 to 7 500-750 word themes based chiefly on Reading
for Rhetoric. Some may analyze in depth some aspect of writing
techniques involved in the assigned reading. Paragraphs, exercises,
etc. as necessary to strengthen the particular weaknesses of the
class.

Standards: The precautioms cited in the summary sheet for 101
also apply. Mechanical standards are to be higher, but are not to

reign exclusively.

Conferences and exams: The same guides furnished in 101 are

applicable.

|
1‘
1
|
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103 should be also, but fu combinat’on. Wi weald 14he to essume Now
that the student has bokh the desire azi the *cols o writes, and taat
in 103, he may prastice tiose aspecte ui ohe business *habd futercst

hin meost, Ideelly 103 should be “he run For whivk 101 and 102 were
rehearanls. The student showld b2 relaxcd and confident in his way
with words. He should be able to expand, even to soar. (What

actuall¥ happeus ray, of course, be scantiing zlse; but the ideal still
existg, )

lo the threswstage fromewcrit, thin L5 the sbtoge of Generalizstiorn
which Freedom gad Digeipline calls "a roetura to fraeden” in which
"teachirs might prawote the romprenenzdve view i conposiftion which
conbines the pleasurs :nd Ireedom of the irsi
end éisecipline of the wecond ., . . Tiue third
development of invertion, and the sesond the
and form." (p. 48)

w th thae instruction
te » should witness the
wathado of arrangiuent

5]

«

About 103, evia leds .. ud be ssdd, for whatever 201 and 102 WEIC,
|
|
|
i
|
!

[

1

, ' |

vhitehead suys that the otudent of this stege "relapsen inbo the |
discursive adventure of the romentic shaps with the adveante: . that his l
nind is now & diseiplined regiment ivsiuw. of & rab%le. " {po 45} 1

Tae teacher may choose, =t vis stext {with department hesd |
approval) any single anebes’, “lizeary or sooiler, or e workable 1
anthology of Litersturs. Hocoenenied are thz cassbooks on sabire,
tragedy, coredy and autcastion, and the savhiolegy Literature, edlted by
Ho Po Guth, published by Wadsworth.

“he specifica of the course will be dstermipsd by the cholce of
text and the interesta of the teachar und the student. The course
should probably be d20igned to epprosch o ceubtysl tople frcm a number of
avenues which would hoppen awtomatieslly if o cosebook were woed as o
text,

There should probably be Sswer papers of longer length, perheps no
more than 4 in nuuber, 750~2000 words in Yength. Some, but nob all,
should de resesrch puders, although 103 15 not te be tuvrned into o
course in research btoshnigues. The stedend shovld come ints 103 with
the concept o documentetlon {eiting outside scurces in reference to
his own opinicn} well in hend. ALL that reuzing is to show him the
proceedure and formal of formel research. Eeseorck should be an
additicnel toel given the student tc ald hiz axgreesion, not an addle
tlonal hurdle for him to stunble over,

Remembering szain, the key word, zty7a, ihe papera and discussion
saould lead the student to desper lowels of avareness, inio sress of
decreasing certalnity end inorraiiyz aignifiscsence that ve sometinmes
inodequately call universals Tie student should lncereasingliy be

]
led Lo see that he le truly “on his oun,” Lhat there im no fingl suthorivy

on truth, thet hie eva opinilon if offered eloquently and with due
regard for tradition, is as valid o3 those opirions of others by which
he is accustomed to order his 1ife.
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IV.
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The 103 ecourse mey be sumardzed as follows:

Goal: To leal the etudent to intellectual discipline and freedon
in discourse on significant swblects. o show the ways by which
he may substantiate his cpinions for honest regard in the
educated comunity.

Rhetorical concerns: A re-emphasis of mabbter fran 101 and 102,
with stress on orgaalc developuent -- i.e., development from the
necessities of sudbject and aln.

Maechanieal concernss Fundementele restressed; documentation and
other scholarly forms..

Texts: A casebook, within limits instructusr's cholee. Usually
a departmental comwittee gelects o list from which an instivetor
can . choose, JIngtructors wibth more thoa cne sgetion of 103 usually

-assign one casgzbook Tor all sections. IThe dicticvary, handbook,

and menugl carry over.

Aassignments 3 to b puapsrs from 7502000 words in length,
centered ocn researci subject of cless. Bhort sssignments ag
ngaded, ~

Standerds: A&s cited for 101 eand 102, but with stenderds higher
oneé mere. :

Donferences and exanxs: Upwwlly e ouzber of ghort conferences with
eacn student on problems relebing to rezearch subject mad forms,
Exams snd quizzes as needed.
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WESTERN STATE COLLEGE OF COLORADO September 28, 1966

TO: All Teachers of Communications I
SUBJECT: Suggestions Regarding Cosmunicautions I

This is one man's opinion. Il is presented here for whatever it's worth

as an attempt to start trying to pul:i together something which we might
all agree on ag a kind of guide for our commnications sequence. Would you
render it the honor of your attention, noting vhat you consider worthy of
your agreement or disagrecaent and what you consider to be unworthy of
further consideration. Included are a suggested gstatement of a general
approach, some genersl principles regarding assigments, some more specific
assigoment ideas (gleaned mostly from our work last year), and finally a
1ist of some aress of possible further exploration. Perhaps we can discuss
all this together soon.

I. General:

A. Since the desired end of the freshman English sequence at WSC,
stated mozt simply, is improved student communication, subject
mattor and activities introduced into the classes should serve
os steps toverd achieving the desired skills in the form:

1. Of fremework, vocabulary, or coacept =- in short, as theory -
for talking about and unifying the skills,

2. Of emmples of the skills in operation,

3. And/or of sources of ideas or subject matter for controlled
pracélice of the skillas.

B. Usually we consicy:r the job of the teacher to be the imparting of
generalized concepts to the student who can then apply them to
specific coammnication situations.

1. It seems that, sgain stated wost simply, the key concept of a
freshman English course is "appropriateness®, with all that is
suggested by the term (e.g., eppropriateness to writer or speaker,
to reeder or auvdience, to the occassion, and especially to the

pargose).

2. Bach teacher must be free to pursue this goal (as further re-
fined throughout the year, we hope) in any way he thinks bast.

3. After exanining the descriptions of your work which some of
you prepared last yeer, I'm quite impressed with the value to be
derived from our exchanging, in a more direct and concrete form
than previcusly accomplished here, our ideas, approaches, ine
signts, etc.
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C. The specific skills to be approached during each quarter of the
sequence should be agreed upon (mainly becuase of the economy of
tize and energy to be gaincd vhen tecachers of English 2 and 3 are

able to build on the foundaetion laid in English 1).

These skills

should be specific aspects of the adility to recognize and pro-
duce language used sppropriately: ,

1. The ability to recognize and produce appropriately structured

paragraphs and essays.

#{One excellent way to teach structure is through formal
ocutlining, involving instruvction in:
a. correct use of the prirciples of logical division or
scientific annlysis,
b. traditional symbolization,
c. and avareness of when to break the rules.)

*(Could we edit or amend the following list of traditional
rhetorical structures, sgreeing, with room for some
teacher freedom of choice and certainly of sequence, on
certain ones to be discussed and practiced in each quar-

ter:

Analysis or:
Anzlogy
Biography
Causation
Clagaification
Comparicson ard Contrast
Deduction
Definition
Description
Exposition
Inducticn
Narration
Persuasica

- sfyllogliom

NOTE:

Ratural Order

The Order of Time

The Order of Space

Logical Order

The Order of Climex

The Order of General to Specific
The Order of Specific to General
The Order of Cause to Effect

The Order of Effect to Cause

The Oxder of Familiarity

The Order of Complexity

The Order of Utility
Puychological Order

The Order of Acceptability

The Oxder of Dominant Impression
The Order of Psychological Effect

The list on the left above is obviously no scientific

analysis of anything; it is merely an alphabetical list-
ing of some treditional structures end/or terms. The
1ist %o the right comes from the "Contents®™ of Robert
H, Moore's EFFECTIVE WRITING (Holt, Rinehart and Wine

aton).
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2. The ability to recognize and produce sentences fitted to the
cmte:t and purpose, inclnding swvareness of the appropriate
uge of:

a. Declarative, interrogative, impersiive, and exclamatory
sentances,

b, Sentence fraguents end other ¢llipticel constructions,

© . Siemple, coupound, compleri; efe., sentences,

4. loose, prrallel, and periodic sentences,

e, Izerbea sentences and other variations from normal word
order, : .

. And statements of fact and of inference, etc.

2. The ability %ir choose words of the appropriate:

a. Dialect (level of usage),

b. Level on the "abstraction ladder,"

c. Denotative-connotative appeal,

d. Iiterel-figurative range,

e. Dogree of ambiguity, femiliarity-formality, etec.,

£. And use of sound appeal: easonance; alliteration, cacophony,
Suphony, ete. ‘ '

Any system which gives & ccherent approach to these and other mat-
ters would seen to make cur material teachable and to provide a basis
for helping the students read, write, speak, and listen more intel-

ligently.

What is needed, it scems, 18 an anlaysis of cocmunicated mwessajges,

a logical dividing of the total into recognizable and describably
types. If thls can be achieved and & finite list of "jdeal” types
can be identified, then we heve gained a constant by vhich we can
examine, discuss, and even judge the countless individual variations
encountered in student and professional writing. Without some such
concept of "ideals" (whether congciously recognized or merely assumed
as the basis of decisions), sny snslysis of particular commnication
problems seems doomed to endless repetition.

Undoubtedly, many sensititive, mature minds are able to gain an
intuitive magtery of many of the matters described in part I-C
above. If we can ©ind a teachable description of language which
brings to a conscious level wvhat people of taste and feeling are
able to control unconscicusly, ve should be able to help both these
people and their less fortunete brothers.
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Appendix A is submitted for your consideration as just such an ansly-
gls of langusge. The assumptlon behind it all is that ve use lang-
usge differently, depending on the purpose we hope to achleve; and
conversely we can racognize the intent of communication best by
recognizing the varying structures used.

2, The sbove epproach neeans to give same sophistication and justifice-
tion to the handling of grammar and usage problems in & college-
1@vel cource. However, a3 6 general principie, nost in-class atten-
tion sheuld be directed to elements sbove the sentence level (except,
of course, that effort exerted towerd jmproved style snd the inevite
able “weed pulling”). Those who are supposed to kunow seem to be
ju pretty general agrecmeat that formml class drill on handbook-
gramuetical exercises seldom repeys time and effort with the hoped-
for improvement.

IX. Assignmenta:
A. General Principles:

1. The necessity of evaluation/grading demands specific, unambiguous
asaignments which include in thelr very exactness most of the
standards for the student to aim toward and for the teacher to
use ag a standard of comparison in his evalustion.

2, If the primary sim of the course is to teach control of struce
tures appropriate to their purposes, first assigmments probadbly
should spell out the structure tc be practiced, perhaps leaving
the student o choose the topic. later, a subject or topic 8~
zigrment can be given, demanding that the student detemmine
an appropriate structure frcm the arsenal he has acquired.

3. One excellent way to make students aware of structure i8 %o
require with each assigmnment a formelly coreect cutline.
(Whether prepared before, during, or after the writing, the
outline seems %o help in several ways.)

4, Frequently, each assignment cen be planned so that it will
build on the foundation laid Ly preceding structures.

5, Probebly the principles of eppropriateness cen be taught while
concentiating on elther the paragraph or the essay level, but
working at the essay seems more reelistic %o actual student
needs.




B.

ular position or purpose. This is suggesting that, within limits and
Bvimivagepsinpssmnntjonsanghngenatabacis atadip.
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6. It has been argued that the assigmuent should create & “commnie
cations situation” in which someone has something to say to
someone who is truly interested in learning hov another inman

being responds.

7. It's frightening to think about it, but some also suggest that
the teacher pre-write his own assigmments and perhaps even let
his own unidentified work be included in any in-class discussion.

8. Again, those who ere supposed to know seem to agree that some
of the writing assigments should dbe accomplished in class and
that some should even be impromptu.

9. The concept of the teacher as editor, working with the studeat
to produce an acceptable piece of writing, seems to have merit, ]
and it definitely suggests scmething about the placs of correce
tion, revision, rewriting, etc., in the sequence of assigmments. T

Specific Assigment Ideas:

(Here are some suggestions of activities that might be interesting
and challenging enough to both teacher and student to wvarrent their
consideration in a college composition class. Note that they are
all stated as descriptions of controlled thinking and commnicating
projects. Sometimes appropriate topics are also suggested, tut in
every case the stulent (or teacher) mmst further limit the exercise
to that which can be handled in the expected length and to a partice

depanding on the way the language is used at all levels (See Appendix
A), almost any of the traditional rhetorical patterns (analysis,
causation, classification, etc.) can be presented in the form of a
report, of an argument, of an exploration, or perhaps even of an
artistic production.

(I started to compile & list of suggested readings from TOWARD A
LIBERAL EDUCATION to accompany the suggested writingprojects, but

I soon recognized that the "Contents Arranged by Hhetorical Types,”
Pp. xvii £f., is an adequate guide. The titles cited are presented
serely to clarify the kind of writing project suggested. PFrobedly
each of us has favorite essays for accomplishing certain aims which
ve { ould gladly discuss upon request, and at least two of us permit
the students to select (with non-directive guidance, of course)

the model essay within a given rhetorical type.)




1.

2.

Analogy:

b.

An explanation of a @ifficult concept through an extended
analogy (a 1a Plato's "The Allegory of the Cave"” and Ruse
sell's "A Free Nan's Worshiy).

An anslogy between some specific argumentative essay and the

so-called steps of advertising: attracting attention, arous-
ing interest, creating desire, assuring belief, and fmpelling
action.

Amlysis: (a takingeapart of a limited subject according to the
principies of logical division/scientific analysis)

b.

C.

f.

High school English experiences (analyzed topically, chrono-
1031('.&11’, c.mm. pel‘Mﬂ even '“tm’ mo)

A creative experience traced through the five steps of cree-
tion (Kneller, ART AND SCIENCE OF CREATIVITY, and others:

. recognition of s prodblem, preparation, incubation, illimine

ation, and verification.)

An analytic description of something: an essay
a play
& poem
a decision
a common assumption:

e.g. "Pride goeth before a fall."”
"Reading maketh & full man."

A tracing of the sijats, or impressions, or whatever encoun-
tered in passing from the ciassroom (or anywhere) to dormde
tory (or ...), based on some kind of consistent order:
chronology, space, topic, ete.

An analytical description (and evaluation?) of another stu-
dent's exsay, based on the Inown sssigment and anything else
known sbout guccessful writing.

This i an excellent teaching device for anytime after about
the fifth week. It involves problems of keeping up with

who has whoge paper, etc., and it demands considersble
preparation (e.g., teaching the gtudents to overtly recognize
something good along with the suggestions for improvements,
etc.), but it can be a very productive exercise in creating
the commmnicative environment in which someone has something
of importance (his own opinica) to write to an sudience
vitally involved in the subject.

A personal ides of utopia in some limited ares of social
activity.




h.

1.

CAUSATION: (from known effects to assumed causes or vice versa) 1

a.
b.

C.

4.

LR
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The personal influence behind some proclaimcd theory: e.g.,

evolution Split-T football
gremmar Buclidian geometry
James' tism Porster's tolerance
Nieburh's Ci ianity

(based on the assumption that a theory is a sense of order
recognized by someone, and that the theorstical pattern may
ronr):t as much sbout the mind of the perceiver as sbout the
facts

A concept paralleling the relationship suggested by Barreti's |
"Existentinlism as a Symptom of Man's Contemporary Crisis.” |
e.g., Excesaive drirking as a symptom of insecurity |
The Beatles, symptom of ...
Promiscuity as & symptom of ...
Draft dodging as a symptom of ...
Moral rearmament as a symptom of ...

A trecing of a specific instance of problem solving:

Noting & desirable goal, noting obstacles, exmmining possible
o.ttus'h . choosing best approach, (or any other pattern that
fits).

The steps leading to & major decision.
The results of a major decision.

An experience (own or another's) in which a mistake wvas turned
to beneficial ends.

What if: we ~ould forssee the future?

the teiperature dropped 50 dggrees?
we could read other's thoughtn? etc.

An exploration of the possible causes leading to a known
effect.

An exploretion of the possible effects resulting from a known

or hypothesized cause: e.g., conformity;
nonconforni ty/rebellion
commitment to... ete.

CLASSIFICAI{10N: (establishing a class through esseutial
deﬂn:;t:lon and then showing that a specific case fits the
class

a. The evsluation of an essay (or of anything) in temms of
some stipulated definition of "good”.

b. Classification of a given situation as "just", "unfair”,
etc., as it pertains to someone else.




6.
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c. A negative classification (e.g., WSC is not a liberal insti-
tution. )

COMPARISON (and/or contrast):

a. Some specific aspect of two different essays:
Miller's and Reisman's attitudes toward (or concept of)
the modern college generation
Aristotle's and Forster's methods of definition
Blocafield's and Hill's concepts of the place of tra-
ditional gressar
Ianger's and Robinson's concepts of “thinking"  etc.

b. State arnd peocess in mathematics
chaxistry (the relation between a con=
literature clusion or final product and
ete, the procedure used to reach
this end)
(This bas been used successfully as assigmment for a
research paper, based on the declared majors of the
students. Example topics: Physical Fitness and low to
Achieve It
Traditional and Transformm-
tiomal Grammmr
Spelling Skills and How to
Teach Them to Second Grade
Fupdls.
Mental Health and How ...)

e. Distingvish between two almost-alikes: art decoration
atheism agnosticimm
knovledge wisdom
success bhappiness

knowledge intelligence

intelligence
creativity

DEDUCTION: (trecing thought from generslized conclusiom/inference
to particuler observations)

e’ The hidden sssumptions (unstated inferences) behind:
‘ Niebuhr's concept of Christianity
haman nature
Socratic philosophy
Miller's concept of a good education
Morrison's concept of & valid literary criticisa
(from "Dover Beach Revisited: A New Fable for Critics")

b An exploration of a generalized statement for truth, noting
how it spplies in cpecific instances:
"No man is free who is not free to fail"
"Early to bed, ..."
. must cease to be sn absorption and become
exploration”
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c. Instences of introductory paragraphs (or of complete essays)
in TOWARD A LIBERAL EDUCATION which confirm or deny an ane~
logy between an essay introduction and the common steps of
an sdvertisement. (See b. under ARALYSIS)

d. An argument or sxplanation built around a categorical syllo-
gism or an exploration or argument framed as a hypothetical
or disjunctive syllogism, using the conclusion as the thesis
of the essay and the major and minor premises as the two main
divisions of the body.

7. DEFINCTION: {remember Aristotle's five rules, the three types =-
ecteblishing gemus and differentia, advancing examples, and citing |
lynomum the alvays-present purpose of the definition) f

& Deﬂnition of any abstract termm: success, failure, crestiwve J
Lty, 'ete.

b. Au explamtion of an abstract concept through marration.
8. ~GRIPTION:
s, Dascription of a memorable teacher.

e i e "L R

b. Or of any memoreble character.

c. Or of any unusually shaped object (e.g., some optical illusion)

9. INDUCTION: (noting seversl specific irstances and moving toward
a generalization)

a. Tdentification of a gmeralized (theoretical) explanation
for the relaticnship between severel specific observations:
architecture in Guanigson (or atizence of such
architecture of WSC or absence of such
successiul stwdents
advertising (scme specific aspect: use of sex in
snod appesl in, ete.)

Ann Iander's style of writing
Amn Iander's style of advice, cte.

b. A testing through specific examples of dome gensralization:
(e.g., "The essence of Immor is the recognition of an inter-

section of two planes of experience or contexts of assoclation,
each of which is consistent in itself but normally at odds
guk with the other.")
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Did you hear of the prisoner who vhiled his ixk time away
playing cards with jailor. Not being too honest, he was
inclined to cheat when he had a chance. Ome day the
jeilor discovered a series of marks on the deck and
kicked the prisoner out of jail.

or s.g.: Piccasso said, "A painter paints to wnloed
himself of feelings and visions.”

c. Confirmation or denial through examples of the reported steps
of sdver§ising {see b. under AMALYSIS).

10. NARRATION:

a. A drsmtization of a discussion bLetween two adherents of
different (not necessarily opposite) positions

d. A drsmmtization of a debate between two adherents
c. An account of a personal experience (a la Thurber)

III. Possible areas of further attention. Should we:

A.

* B

C.

F.

Work toward some junior or sophomore English proficiency test?

Prepare & booklet of hackground instructions to be distributed to
each student (or something Jor each teacher)?

Try to agree on sample esgays which illustrate the qualities of
an A, B, C, etc., peper.

Seek scme other test to be used in the homogenous grouping of enter-
ing frestman? (Currently the groups are established on the basis of
the STEP reading test, which has been shown to most closely predict
success in our progrem.)

Work toward some system of exchanging studemts on the basis of thedr
yerforsance in the early parts of the quartex?

Prepare & style shmk sheet setting forth a common format for mam~

scripts and typescripts and establishing a minimus standard of per-
formaunce?! Or prepare a list of most common errors which are to be

especially fought against?




G.

H.

I.
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M.
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Contimie to compile descriptions of the clasces &8 currently taught
by the existing staff, especially in the areas of project ideas?
Even collect a sample of all mimeogrephed materials as a means of
exchanging ideas within the department?

Work toward an agreement on what is taught in the course vith an eye

toward giving individual tescher even greater freedom in selecting
the handbook, reader, etc., to be used?

Re-examine former agreement that Comsmnications 1 would involve the
production of at least 10 writing assigments?

Suggest some minimm of in-class papers or some procedure for hande
ling revisions?

Explore the possible place of & "new grammar® in our curriculum?
Zstablish some control to prohibit a student's advancing beyond
the freshman status until he has successfully completed the Com=
munications sequence?

Extend this list?
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WESTERN STATE COLLEGE OF COLORADO September 28, 1066

TO: All Teachers of Commnications I
SUBJICT: Suggestions Regerding Communications I

This is one man's opinion. It is presented here for vhatever it‘s worth
as an attempt to stari trying to pnll together something which we might

all agree on 28 & kind of gulde for our comunications sequence. Would you
render it the honor of your attention, noting what you consider worthy of
your agrecaent or digagrecment and vhat you consider to be unworthy of
further consideration. Included are a suggested gtatenent of s genereal

approach, some general principles regarding assigments, some more specidic
assignrent ldees {glecaned mostly frem our work last year), and finally a

1ist of sciae areas of possible further exploration. Perhaps ve can discuss
all this together soon.

I. General:

A. Since the desirel end of the freshman Engliesh sequence at WSC,
gtated most simply, is improved student compunication, subject

matier and activities introduced into the classes should serve
23 steps toward echieving the desired gkills in the form:

1. Of framework, vocabulary, or concept == in short, as theory e«
for talking about and unifying the skills,

2, Of examples of the skills in operation,

3. And/or of sources of ideas or gubject matter for controlled

practice of the skills.

B. Ususlly we considur the job of the tescher to be the imparting of
generalized concepts to the student who can then apply them to
specific comsunication situvations.

1. It seems that, again stated most simply, the key concept of a
freshean Engligh covrse is "appropristeness”, with ail that is
suggeated by the tem {e.g., appropriateness to writsr or speaker,

to render or avdience, to the occassion, and especially to the
purpose).

5, Pach teacher must be free to pursue this goal (as faurther re-
fined throughout the year, we hope) in any way he thinks best.

3, After examining the descriptions of your work vhich scme of
you prepared last year, I'm quite impressed with the value to be
derived from our exchanging, in & more direct and concrete form
then previcusly eccomplished here, our jdeas, approaches, ine

signts, ete.
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The specific skills to be approacked during each quarter of the
sequence should be agreed upon (mainly becusse of the economy of
time and energy to be gained when teachers of English 2 and 3 are
eble to build on the foundetion 1aid in English 1). These skilils
should be specific aspects of the ability to recognize and pro-

duce language used eppropriately:

1. The ability to recognize and produce appropriately structured
saragraphs and essays.
#{0na excullent way to teach structure is through formal
outlining, involving instruction in:
a. correct use of the principles of logical division or
scimtific anslysis,
b. traditional symbollgzation,
c. and awareness of vhen to breek the rules.)

#{Conuld we eiit or amend the following 1ist of treditional
Thetorical structures, agreeing, with room for some
tencher freedom of cholce and certainly of sequence, on
certain ones %o be discussed and practiced in each quar-
ter:

Amlysis or: HNatural Order
Analogy The Order of Time
Biogrephy The Order of Space
Causation Logicel Order
Classification The Order ¢f Climax

Comparison and Contrast
Deduction

The Order of General to Specific
The Order of Specific to General

Definitica The Order of Cause to Effect
Description The Order of Effect to Cause
Exposition The Order of Familiarity
Induction The Order of Complexity
Rarration The Order of Utilily
Perpunsion Psyckological Order
- = Tylloginon The Order of Acceptability
The Order of Dominant Impression
The Order of Psychological Effect
ROTE: The list ocn the left above 1z obvicusly no scieatific

analysis of exything; it is merely an alphabetical list-

ing of some treditional structures andfor terms.

The

iist to the right comes from the "Contents” of Robert
H. lk;cxe'a EFFECTIVE WRITING (Holt, Rinehart and Win-
ston). |
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2, The ability to recognize and produce secntences fitted to the
conte;:t. and purpose, inclnding avareness of the appropriate
use of:

a. Declarative, interrogative, imparative, and exclamatory
santences,

b. Bentence fragments and other elliptical constructions,

¢, Simple, compound, comples, etc., sentences,

d. loose, parallel, and pericdic sentences,

. Inverted seatences and other variations from norsal word
order, . .

f. And statements of fact and of inference, etc.

3]

. 'The ability %ir choose words of the appropriate:

a. Dialect (level of usage),

b. Level on the "ubstraction ladder,”

c. Denotative-connietive appeal,

d. Iiteral=-figurative rarge,

e. Degree of ambiguity, familiarity-formality, ete.,

£. And use of sound appeal: asscnance, alliteration, cacopdony,
suphony, etec. ‘ '

D. Any system which given & coherent approach to these and other mat-

ters would seem to make our material teachsble and to provide a basis
for helping the students read, write, speak, and listen more intel-

1igently.

What is needed, it seems, is an anlaysis of communicated messages,

a logical dividing of the total into recognizable and describably
fypes. If thls cen be achieved ard a finite 1ist of "ideal" types
can be identified, then we have gained a conastant by which we can
examine, discuss, aud even jJudge the countless individual variations
encountered in student and profesgional writing. Without some such
concept of "ideals” (whether consciously recognized or merely assumed
ag the basis of decisions), any azalysis of particular comsunication
probleas seems cdoomed to endless repetition.

Undoubtedly, many sensititive, mature minds are able to gein an
jptuitive mastery of many of the matiers described in part I-C
ahove. If we can find a teachable description of language which
brings to e conscious level what people of taste and feeling are
able 4o control unconscicusly, we should be able to help both these
people and their less fortunete brothers.
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Appendixz A is submitted for your consideration 23 Just such an analy-
gls of language. The esswaption bebind it all 18 that we use lang-
usge differently, depending on the purpose we hope to achieve; and
conversely we can recognize the intent of communication best by
recognizing the varying structures used.

The atove epproach seems to give some sophistication and justificae
tion to the handling of grammar and usege problems in a ccllege-
1evel course. However, 2s & general principle, most ineclass atten-
tion should be directed to elaments above the sentence level (except,
of course, that effori exerted toward improved style and the fnevite
able "weed pulling”). Those who are supposed Yo know Sees to be

ip pretty general agreement that formal class drill on handbook:
grasmatical exercises seldom repays time and effort with the hoped-
for improvement.

II. Assignmantaye

Geversl Principles:

7. The necessity of evelumtion/grading desends specific, unambiguous
swoalgnments vhich lnclude in thelr very exactness most of the
standerds for the student to aim toward and for the teacher to
use ag a standsrd of comparison in his svaluation.

2, If the primary aim of the course 1s to teach control of atruce
tures appropriate to their purposes, first assignments probably
ahenld spell out: the structure te be practiced, perhaps leaving
the student to chocse the topic. later, a sudject or topic as-
signuent can be given, demanding that the studcat determine ‘
an appropriate structure frem the arsenal he bas acquired.

3. One excellent wey to make students aware of gtructure is to
require with each assigmment & foimally coreect cutline.
{Whether prepered before, during, or after the writing, the
cutline seems o help in several waye.)

. Frequently, each assignment con be planned so that it will
build on the foundation laid by preceding structures.

S. Probably the principles of appropriateness cen be taught while
concentrating on elther the parsgrzph or the assay level, but
working at the essay seems more realistic to actual student
needs.
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6. It has been argued that the assigmient should create a “commni-
cations situation” in which someone has something to say to
someone who is truly interested in learning how another lamen
being responds.

7. It’s frightening to think about it, but some also suggest that
the teacher pre-write his own assigmments and perhaps even let
his ovn unidentified work be included in any in-class discussion.

8. Again, those who are supposed to know seem to agree that some
of the writing assigmeents should de accomplished in class and
that some should even de impromptu.

9. The concept of the teacher as editor, working with the studeat
to produce an acceptadble piece of writing, seems to have merit,
and it definitely suggests something about the place of correce
tion, revision, rewriting, etc., in the sequence of assigmments.

Specific Assigmment Ideas:

(Here are some suggestions of activities that might be interesting
end challenging enough to both teacher and student to warrent their
consideration in a college composition class. Note that they are
all stated as descriptions of controlled thinking and commmnicating
projects. Sometimes appropriate topics are also suggested, dtut in
every case the student (or teacher) must further limit the exercise
to that vhich can be handled in the expected length and to a partice
ular position or purpose. This is suggesting that, within linits and

depending on the way the langusge is used at all levels (See Appwdix
A), almost any of the traditional rhetorical patterns (analysis,
causation, classification, etc.) can be presented in the form of a
report, of an argument, of an exploration, or perhaps even of an
artistic production.

(I started to compile & list of suggested readings from TOWARD A
LIBERAL EDUCATION to accompany the suggested writingprojects, but

I soon recognized that the "Contents Arranged by Hietorical Types,"
PP. xvii ff,, is an adequate guide. The titles cited are presented
uerely to clarify the kind of writing project suggested. Probably
each of us has favorite essays for accomplishing certain aims which
ve { ould gladly discuss upon request, and at least two of us permit
the students to select (with non-directive guidance, of course)

the model essay within a given rhetorical type.)
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Aralogy:

a. An explanation of a difficult concept through an extended
analogy (a 1a Plato's "The Allegory of the Cave” and Rus~
sell's "A Free Man's Worshiy).

b. An snslogy between some specific argumentative essay and the
so-called steps of advertising: attracting attention, arous~
ing interest, creating desire, assuring belief, and impelling
action.

Amlysis: (a taking-spart of a limited subject atcording to the
principles of logical division/scientific analysis)

a. High school English experiences (analyzed topically, chrono-
logically, casually, perhaps even spatially, etc.)

b. A creative experience traced through the five steps of cres-
tion (Kneller, ART AND SCIENCE QF CREATIVITY, and others:

. recognition of a problem, preparation, incubation, illimine
ation, and verification.)

c. An anslytic description of something: or essay
a play
a poem
a decision
a common assumption:

e.g. "Pride goeth before 8 fall.”
"Reading maketh a Taull man."

8. A tracing of the sights, or impressions, or whatever encoun-
tered in passing fram the classrooa (or anyvhere) to dormi-
tory (or ...), based on some kind of consistent order:

chronology, space, topic, etc.

e. An amalytical degeription (and evaluation?) of another stu-
dent's ¢ssay, based on the mown assigment and anything else
mown sbout successful writing.

This is an excellent teaching device for anytime after about
the fifth week. It involves problems of keeping up with

vho has whose paper, etc., and it demands considereble
preparation (e.g., teaching the students to overtly recognize
something good along with the suggestions for improvements,
etc.), but it can be a very productive exercise in creating
the commnicative envirorment in vhich someone has something

of importance (his own opinion) to write to an sudiemce
vitally involved in the subject.

f. A perscaal idea of utopia in some limited area of social
activity.
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8- The personal influence behind some proclaimed theoory: e.g.,

evolution Split-T football
grammar EBuclidian gecmetry
James' timm Forster's tolerance

Nieburh's Chris ianity

(based on the assumption that a theory is a sense of order
recognized by someone, and that the theorstical pattern may
reﬂ.et):t as mich about the mind of the perceiver ag sbout the
facts

h. A concept paralleling the relationship suggested by Barrett's
"Existertialism as a Symptom of Man's Contemporary Crisis.”
e.g., Excessive drinking as a symptom of insecurity
The Beatles, symptom of ...
Promiscuity as & symptom of ...
Draft dodging as a symptom of ...
Moral rearmament as a symptom of ...

1. A trecing of a specific instance of problem solving:

Noting a2 desirabie goal, noting obstacles, examining possidle
o.ttu;h s choosing best approach, (or any other pattern that
fits).

CAUBATION: (from known effects to assumed causes or vice versa)
a. The steps leading to & major decision.
b. The results of a major decision.

¢. An experience (own or another's) in which a mistake was turned
to beneficial ends.

d. What if: we could foresee the future?

the temperature dropped 50 dggrees?
we could read other's thoughts? ete.

6. An exploration of the possible causes leading to a known
effect.

f. An exploretion of the possible effects resulting from a known
or hypothesized cause: e.g., conformity
nonconformity/rebellion
comnitment to... ete.

b, CLASSIFICA1{ON: (establishing a class through essential
'deﬁn;tion and then showing that a specific case fits the
class

8. The evaluation of an essay (or of anything) in temms of
some stipulated definition of " ",

b. Classification of a given situation as "just", "unfair",
otc., as it pertains to somecne else.




c. A negative classification (e.g., WSC is not a liberal instie
tution. )

5. COMPARISON (and/or contrast):

&. Some specific aspect of two different essays:
Miller's and Reisean's attitudes toward (or concept of)
the modern college generation
Arietotle's and Forster®s methods of deofinition
Blocmfield's and Hill's concepts of the place of tra=
ditional gramsar
Ianger's and Fobinson's concepts of “thinking" ete.

b. State ard process in metheatics
chemistry (the relation between & cone
literature clusion or final product and
ete., the procedure used to reach
this end)
(This haz been used successfully &s assignment for &
research paper, based on the declared majors of the
students. Example topics: Physical Fitness and How to
Achieve It
Traditional and Transforme-
tiomal Grammar
Spelling Skills and How to
Touch Them to Second Grade

Papils.
Mental Health and How ...)
¢c. Distingrish betveen two almost-alikes: art decoration

atheisn agnosticism
knoviedge wisdom
success happiness
knowledge intelligence
inteliigence
creativity

6. DEDUCTION: (tracing thought from gemerelized conclusion/inference
to perticuler observations)

8, The hidilen assuwptions (unstated inferences) behind:
' Niebuhr's concept of Christianity
husar nature
Socratic philosophy
Miller‘s concept of a good education
Morrison's concept of a valid literary criticiem
(from "Dover Beach Rovisited: A New Fable for Critics")

b An exploration of & generalized statemsnt for truth, noting
how it spplies in specific instances:
“No man 1 free who is not free to fail”
"Barly to bed, ..."
"Leerning must cease to be an absorption and become
exploration”
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c. Instances of introductory paragraphs (or of complete essays)
in TOWARD A LIBERAL EDUCATION which confirm or deny an ana~

logy between an essay introduction and the common steps of
an advertizement. {Ses b. under ANALYSIS)

d. An argument or explanation built arcund a categorical sylloe
gl or an exploration or argument framed as a hypothetical
or disjunctive syllogism, using the conclusion as the thesis

of the essay and the major and minor premises as the two main
divisions of the body.

DEFINITION: jrmmember Aristolle's five rules, the thrse types ==
ecteblishing genus and differentia, advancing examples, and citing
synonyns--and the alvays-present purpose of the definition)

a. Definition of any abstract term: success, failure, croative
ity, ‘ete.

b 4u explamation of an abstract concopt through narretion.
ST RIPTION:

&, Deseription of a memorable teacher.
b. Or of sny memorable charecter.

c. Or of any unusually shaped object (@.g., some optical illusion)

INDUCTION: (noting several specific instances and moving toward
a generalization)

a. Idemtification of a generalized (theoretical) explanation
for the relationship between zeveral apecific observations:
srchitecture in Gunniaon (or abzence of such
architecture of WSC or absence of such
successiul students
advertising (scme specific aspect: use of sex in

saob appesl in, etc.)
Ann Iander's style of writing
Am Iander's style of advice, ate.

b. A testing through specific examplos of some generalization:
(e.g., "The essence of mmor is the recogaition of an inter-
section of two planes of experience or contexts of association,
each of which iz consistent in itself but normally at odds
sk with the other.")



A.
B.

c.

D.

F.

Did you hear of the prisoner who whiled his ixk time awvay
Playing cards with jailor. Not being too honest, he was
inclined to cheat when he had a chance. One day the
Jailor discovered a seriecs of marks on the deck and
kicked the prisoner out of jall.

"Time flies.”
Can't. They're too fast."

or e.g.: Piccaseo said, "A painter pajats to walosd
himself of feelings and visions."

c. Confirmation or denial through examples of ithe reported steps
of adver¥ising (see b. under ARALYSIS).

10. NARRATION:

&. A drametization of a discussion bLetween two sdherente of
different (not necessarily opposite) positions

b. A drematization of a debate between two adherents
¢. An sccount of a persoual experience (a la Thurber)

JII. Possidle areas of further attention. Should we:

Work toward some junior or sophomore English proficiency test?

Frepare a booklet of hackground instructions to be distriltuted to
each student (or something for each teacher)?

Iry to agree on sample essays which illustrate the qualities of
an A, B, C, etc., paper.

Sesk some other test to be used in the homogenous grouping of enter-
ing freslmen? (Currently the groups are establishsd on the basis of
the STEP reading test, which bas been shown to most closely predict
succeas in our progrem.)

Work toward some system of exchanging students on the basis of their
performance in the early parts of the quarter?

Prepare & style ehuk sheet getting forth a common format for mamue

scripts and typescripts and establishing a minimmm standard of per-
formanca? Or prepere a list of most common errors which are to be

especially fought sgainst?




G.

H.

L.
M.
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Contimue to compile descriptions of the classes as currently taught
by the existing staff, especially in the arcas of project ideas?
Even collect & sample of &ll mimeographed materizls as a means of
exchanging ideas within the department?

Work towaré an agreement on what is taught in the course with an eye

towvard giving individual texcher even greater freedcm in gelecting
the handbook, reader, etc., to be used?

Reccxamine former agreement that Cosmunications I would involve the
production of at least 10 writing assigmments?

Suggest some minimm of in=class paperc or some procedure for hande
ling revisions?

Explore the possible place of a "new grasmar” in our curriculum?
Establish some control to prohibit a student's advancing beyond

the fresheman status until he hes successfully completed the Come
sunications sequence?

Extend this list?
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Tacory of language Uses -- Puge 3

Informative Argumentative Bxplovatory Poetic/Literary
Area of Comparison Scientific Bhetorical Dilelsctic tiatic
I1I. Grammar and Syntax
(8entence ievel)
A. Btandsrd of Usage of pecple Greataszt effective- Upually quite ESfoctivensas asz
“correctneas” educated in the ness and grestest informal, deterninad by work
arca of specialty predicted sudience "relaged” 1taelf (language
eppeal frequently calls
attention ¢o
itselt)
Complete sentencss Sentence frogments
are pandatory ere OK, 1f effece
tive -

B. Basic gentence Declsrative Inperative, exslamas “interrogative All types a8 appro-
| typesa tory, and interroge~ priate to internal
~ tive purpose
O
! mocds Irdicative Imperative and inter- Subjunctive

regative — -
C. Use of questions Seldca used axcept Used rheterieally Used t0 explore
perhaps as tranpgie- to direct reacs :
tiocns tiens
D. Voice Exphasis on passive Predoainant use of
gctive

E. Person Almost entirely Frequentiy uses first Uses all persoms %o

third person: very and second perscn ap- achiseve the neces-
Tew appsals to the proach for the othical sary fresdom of

the editorial "we" -

|
“ irderfinite "you", or  and pathetic appezls exploration
|




Theory of language Uses == Puge I

Argz of Comparison

Informotive
Seientific

Argumentative
Knetorical

Explozatory
Diglsceice

Poetic/Literary
Artiscic

: IV. Vocabulsry
A. Exactaness

Uses jargon asd
other technical
torms for sconoay

Seoks one-tooone
denotetive retico
betivesn gymbol
and reforent:
~~ncisg, precise;
unapbigucus

Seske 0 appoar cer-
tain and suthorite~
tive through usg of
sxpert-sounding
terminology

¥ay be intention-

- ally wordy and am-~

blguocus

%ﬁ@ﬁ.ﬂuﬂ iz a (“u-ﬁ.ﬂ.u

gince it indicates &
lack »f certainty
which proxotes ex-
ploration

Works with def-
initions temte~
tive enough %o
eacourage trus
exploration

Worde and smbiguity
cell attention %o
thazgelves

Anbigulity scmetimes
usaed for uoieoRy
ard for other
effects

B. Literalneas

- 63 -

Purely denotetive}
avoids figurative,
suggestive langesge

Avoids cclloquial,
informal terms and
ceatractions

Great use of cone
nctative woras,
highly ewotional,
figurative

May seek colloquial
and other informal
appeals to ctzmcn
Tolk

C. Lavel of
Abgtraction

Hoves at the loweet
lsvel of abatrection
made possible by the
subject

May intentionally
move up the ababrace

tion ladder higher
than the subject
itoelf would demand
in an attespt to
guide the reactions
of the audience or

rsader

May range over gaverel

levels of abgiraction

in the process of amal-

ysie and exploration

On the surfsace,
dotaila, atec., ors
st the lowest poss-
jble level of ab-
straction} impli~
cations may soar to
great tinmeless and
universal truths.
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WESTERN STATE COLLEGE OF COLORADO

Ti%n NATURE OF TiE COURSE

A. This course shall inve tigate the process of oral communication as a

purposive action.

B. The most useful mthod of examining bthe procass of oral cummunication, for
the purposes of this class, is the method tha' seeks answers to such
questions ass
1. What is oral communication?

2. 'hat ligitimate purnoses can be achieved by oral cammunic~tion?
3. What immortant variahles can he used to achieve the purnose?

. 'What, are the stens jn the process of purposive oral ormun’ ration?

L
L ]

What are thie more jmrortant kinds of ~peakdoims in purro-ive com~unication?

I

. What are some general remedies or solutions to these hre.kdowns?

C. This course is primarily a skills course:
The primary purpose of this section of Communications is ¢ oring
each student to that level of achievement in oral communication which is
necsgsary to acnieve his purposes in the common demands of the various asiects

of 7is college program and in averyday living.

D. For the purposes of this course, the purposes of oral conmunication shall
be groupsd into four major categories:
1. Dialectic
5. Informative
3. Rhetorie

,’m Artigbic

-

£. Since *1is is to He a skills course, the work will he crganired around
several projects which aim to improve the situdents work in eacn of the

four major purposes.




|

G.

4.

I.
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The work of tais course will ~e divided into an introduction and four units,

based on various purposes of speech activities, while the sunject -atter of

the entire course will remain constant.

This syllabus is proposed wita the following under:tandings:

1.

9.

Use the syllabus as a guide, not a master, Fe#l free to ada pt its
suggestions to the needs and capabilites of your :tudents.

Keep in mind that the total problem is purposive oril communication

not diction, logic, pronounciation, or types of speeches - - or any
combination of these.

For gverv unit there are many more activities suggests' thah you

can possibly use. You are to choose or to add to fhese possihilities.
Re careful to choose activites that will result in varie'! asgignments.

Do not select only formal speeches for the whole course.

Every student should have an assignment for everv class ur, if po-sinrle.
No student should ode asked to perform in a social vacuum. He should
always e asked to gpeak to someone or ‘some group. S3irula:z crlleye
situations(Oral exams, class discussions, oral reports) or wtside

of college situations (speeches to typical groups, repirts fr a budiness
organization.)

This syllabus is designed for average sections.

It is hoped that this will expand and improve by your keeping ({f a

record of the assipnments that you work out and find successful

All of the projects will be based or theme selected by the teachor awi all

individual assignments must treat various aspects. This is to eclarif\ and

separate purnose from suhject matter.

The theme will he concerned with self-analvsis or personal i:volwverent

in order to create the ideal communications situvation.



Suggested topics dre:

1. The role of the individual ina democratic society?

-, What is my generation really like?

. Coll~ge age values?

. What is my learning quotient?

. How

UNIT ONE -
Purpose

1.

2.

30
L.

5.

3
L
5. What are my learning goalsa?
6

to stay in collepge?

THE NATURE OF COMMUNICATION

of the Unitb

To define communication

To introduce the student to all the elements of the communication
process.

To show that communication is not a th.ng but a process.

To provide the student with an overview of the field of speech.

To provide a hasis for all evaluation of work durning the quarter.

Content of Unit

Specifically the basis for the adaptation to purpose will include the

following elements of the communicatior process.

1. The source want to evpress himgelf - to share an evperience,
gain ir.formation, convey information, give directions, obtain

acceptance or agreerent, or getsomething done.

2. He "encodes" his ideas into a message in the form of written or

spoken language. The message is tl.e essential thought of the
cormunication proress-~the reason for communicating and the

subject matter to be communicted.
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3. The messa.2 is transmitted througn such channels as ortho-graphic
signs, grapnic signs, light viobrations, air viosrations, electrical
impulses, and electromagnetic waves.

lie The ruceiver "decodes" or translates the messape into the form of

langiage that is meaningful to him (or, if the ccmmunication is

favity, meaningless.)

5. Tie message produces an effect when the receiver reacts to it as

te understands it.
WIAT ARR HME KIND3 OF BREAKDOWNS IN COMM"NICATION?

"The -ossi~ilities for breakdowns in the intricate process of co mmiration
are nuerous, and they can occur at several noints. We ~hgll suygest here only
a fev sorewhat obvious, but no dobt especially siygnificant (:ecause so common),

pou ibilities.

Brealidowns may occur at the gource. (1) The communicator may not hx e a
c.ear conception of his purpose or main idea; (2) he may lack the proper infor-
nation for developing his main idea; (3) he may "zet in the way" of his message
because he forgets, or is unaware of, those qualities that make for effective
communication; (i) he may oe deficient in erganizing his materials and in

thinking coherently and logically; (5) he'may lack the vocabulary necessary

for proper expression of his ideas; (6) he may not he aware of ail of the
visiblei and audible symbols that mke up his message; (7) he may have ani
inaccurate conception of t1e nature of the recéiver or of the receiver's
participatio» in the act of communication: (B) he mav have a faultr attitunde

«'out his function as a speaker.

Similar »reakdowns may o:cur within the res-a e. (Of course, the-e

will be some overlapping hetween this set of breakdowns and those just descrined,
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wecause the source is directlv responsi-le for the message.) (1) The ~essage

may lack a cl-ar purnose or central idea; () it may suffer fro~ poor orrari~ation
incoherence, or faultv logic; (3) it ray be defici~nt in voc-bulary -nd sentence
structurs; (L) it may not be adapted to the receiver; (5) it mav not be suffi-
cient y interesting or significant to hold attention; and (6) a written message
ma; suffer from poor handwriting, typing, or printing.

Such breakdowns as the following may occur through the chamnel: (1) The
sound waves may be adversely affecrted by distracting noises, distance, poor
acoustics, and the like; (2) the light waves may be affected by distance or
by distracting light waves; (3) public-address systems, radio, and television
are subject to mechavical defects.

Sreakdowns may also occur at the receiver. (1) He may not »e "attending”
(1istening and observind)--his physical presence is not guafantee of wental
alartness; (2) he may di“icient in the faculty of hearing or sight or “othj
(3) he mav not understand the words and other s'mnols in the wessage: (M
he mav ne er have expe  ie:ced the ideas presented “w the sorrce, -nd may there
fore £ind them meanin less, or. make inaccurrate suhstitutions for tiem from %18
realm of his own experisnce; (5) he may be unduly prejudic~d toward the

messa,e or source.

WHAT ARE 30ME REMMDIES FOR BREAKDOWAS?

Necessarily, any attempt to prescribe remedies for the breakdowns in com-
munication is subject to oversimplification and overlapping. fowever, remedies
are definitely needed, and following are some brief suzgestions for those
remedies.

First, the gource has at his command certain remedies. (1) He car prepare
his message adequately--its purvose, main idea, details of content, organization,
and develop~ent; (2) he can wtilize the resources of effective communication

inherent in his owm nature--competence, character, and pers-nality--
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(3) he can diagiose the communication situation, that is, the occasion and the
sudience; (L).%e can understand the problems of reading and listenings (5) he
can study the im~licat'ons of feedback and adapt accordinglv,

Second, sev-ral revedies reside in the message. (1) It can have a clesr
purpose rad main idea; (2) it ran “e clea~ly organized and logically develoned;
(3) it can have proper word choice and sentence structure; (L) it cen offer
dmporeant; idess that appeal to the attention and interest of the receiver.

Third, breakdowns in the channel can be remedied if the channel is as
cear as possible--free from distortions in light or sound waves, which can
Jse prevented by theAprOper attention to distance, lighting, sound equipment,
and the like.

Fourth, breakdowns that take place at the receiver can be remedied through
efforts of both the source and the receiver. The source can do his part to
assure effective communication by (1) understanding the role of the receiver
in the communication process; (°) analyzing the nature of the receiver and the
circumstances under which he will receive the messagze; (3) making the neces<ary
adaptions according to his und-~rstanding of the receiver and the situation.

The reraiver can do his part by (1) understanding his role and respon i“ilities
in the communication process; (2) making h mself a better listener throuéh some
of the methods available to him.

These su;gestions may appear to make communication a'formidablé task or
to place too much emphssis upon separate and distinct elements of tne process;
but the rewards of successful cormunication are well worth the attention paid,
at this point, to its separate elements. Effective communication in virtually
a 11 situations is definitely possible, and indisputably desirable; and the

methods that lead to it may be clearly laid out before us.




THE NATURE OF GOUD 3SPEECH

The foregcing analysis of the communication process suggests the qualities
that characterize good.oral communication; and good oral communication is good
speech. Gsod speech reflects a clear purpose and central idea, a well=-organized
message /or speach composition) that is based on an outline comnosed of adequate
headings and subheadings. This message is presente in clear and undrrstandable
langyu:ge, spoken with clarity and meaning, and is aimed toward a specifiec
lircener under a définite set of circumstances. |

It goes without saying that thls message must consist of good, "solid,"
.ontent that meets all reas~nable tests of accuracy and validity. Ir fact,
we are assuming throughout tais book that the speaker "has something to say"--
that, he Mewaws what he is talking about" nd that he has made adequate preparation
for speaking, whether it be in a formal or an informal situation. We are assuming
firthermore, that a person will constantly draw upon his general fund of knowledge
and esperience, that he will use the resources provided by courses other than
the one called "speech" and that he will make use of the mthods set forth at
several points in this book. This body of knowledge is, of course, a prere-
quisite to effective and responsible speaking.

We must, however, be more specific. Let us look at the standards of good

speach in terms of the Composition and the delivery of the message. 'Je will

consider the composition in 1 ght of the Materials of the speech and the speaker!s

treatment of the materials; we will consider the delivery in light of the

elements of the audible and visible expressior of the speech. Thess standards
are presented here in chart form, to serve as a check 1list “or ready reference.
The failure of a speaker to communicate--that is, the failure of his effn™i
40 measure up to ﬁhe standards outlined in the left side of the c art--means,
of course, that something hga gone wrong. However, there are especially conmon
and crucial instances éf difficulties that may be responsible for the failure

of a speech, and we analyze them on the right side of the chart.
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SUCCESSFUL SPEAKING

THE COMPOSITION

The Materials

1.
2.

3.

Subject matter must ber peritnent to the occasion and audience.

The content of the speech must be made interestin:,

The speech should have abund nt concrete oxamples--materials that create
word pictures and definite situations.

The materials of the speech should be vari~d.

The speech should offer adequate proof of its conterntions.

The amount of material must be adapted to the time limit.

The ideas should be worthwhile to the listener.

Organization of the Materials

1. The opening should be attention-getting and pertinent.

2. The central idea and purpose of the speech should be presented clearly.

3. The development of the ideas should be logical, coherent, zud easy to follow.
. The conclusion should be clear and emphatic.

TYE DELIVERY

Audible Expression

1.
2,

The speaker should talk clen~ly and distinctlv.

Twe speaker should adjust his volume to the situation.

The speaker should maintain a good ra‘e--neitier too fast nor too sliw.

The speaker should adjust the piteh of his voice to assure mavimum diiectness.
The speaker's voice should be lively and dynamic.

The speaker should modulate his voice for variety and emphasis of importint

ideas.




Visible Expression

1. The speaker must make a good approach and create a good imnression hefore
he starts to sneax.

2. The appearnace of the speaker should be pleasin;; and appropriate.

3. Tae posture of the speaker should reveal his alertness.

L. The speakrr should maintain eye-contact--he must look directly at his
audienc:.

5. His £.clal expression should give evidence of friendliness and eagerness
to -ommunicate with his audience.

6. "ae speaker should be lively, dynamic, and enthusiastic.

7. He should use bodily activity to supplement the toher means of expression.

WHERE 3PEECH GOES WRONG
T'IE COMPOSITION

The Materials

1. Excessive subjertivity (not thinking of others); inadequate diagnosis of
the occasion and audience.

2. Poor choice of subject.

3. Lack of materials to get and hold attention.

k. Lack of variety.

5. Inadequate substance--lack of clarity of purpose or lack of proof.

6. Inexact or "fuszy" language.

7. Lack ol Important ideas.

Organization of the Materials
l. Poor introduction.
2. Vague central idea.

3. Inadenuate development.

li. Poor conclusion.
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Audible Expression

1. Indistinctness.

2. Inadequte volume--toolittle or too much.

3. Inadequate rate--toofast or too slow.

b. Little "life" in the voice~-insufficient variety or entwusi-~sm.
5. Monotonous voice.

4. Inadequate variety and lack of stress on key ideas.

Visible Evpression

1. Poor initial irpression.

2. Poor appearance.

3. Poor posture.

L. Poor contact with audience.

5. Poor facial expression.

6. Little "life” in bearing and manner.

7. Meanin; le~s or random movement, or none at all.

This long list of standards may bring to mind questions as to whewer we

are not setting up imnossible demands, standards th~t even the “est of peakers

can seldom meet, and whether we are not fragmenting the process of speak:iig
to the extent tiat it becomes an artificial a“fair, lacking any semblance

of naturalness ans synthesis. These are meaningful questions, ~nd 'hey des.rve

thoughtful answers.

First, this analysis of speech standards sets before us the goal toward
which we should strive in our e forts to communicate effectively through oral
discourse.

Second, we consider this list a useful and tangible mezans of setting forth

criteria that we should keep in mind when we speak. Any kind of analysis runs
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the risk of fragmentation and artifididlity; but there is no alternative if
we seek to understand thn details and the elements of the subject being analyzed.

We should remember. too, tnat the rewards of understanding these criteria
and or translating tner into nractice are great. If we wish to speak for a
purpose--to make our iileas :lear, to convice others of our way of thinking,
to get others to act &s we wish--we must know how to speak effectively.

In essence, then, w: have tried in the preceding pages to provide an
understanding of the cowsunication process as it takes form in the speech
situation, and to indic:te the norms we must ear in mind %o talk to others
ef“ectively. The foregiing ahalysis provides us with a framew&rk upnn which
to build a program cf iastruction in the fundamentals of eral commmunication--

a program to which ve vill turn our attention in the various units."

-=Kenneth G. Hance, Principles of Speaking

The remainder of the course will be divided into four units based on the
four major vurposes of language accepted in communications. In each
unit w2 w'll learn how:

a. Tae gpeaker adapts

b. 71hs message

¢, 713 delivery

d. 7o secure the desired resprnse from a specific audience at a

sp:cific oecasion,

Assignrents
1. Ealu#te &4 apeaker in terms of suggestions given ahove. Yow well does
he measire up?
~. Outtide read’'ng and reports (use bibliography)
3. Te-t
L. See nit 3
5. St.ild.f' of speeches in text
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Uit I - DIALECTIC

Two recognized speech activities will be used to demonstrate dialectic

methods and improve student s«ills in this area; interview and discussion

INTERVIEW
A. Subject Matter Cor.ent for Course.

1. Definition: We use the term interview to refer toc a specialized pattern .
of verba® interaction--initiated for a specific purpose, and focused
on cow Specific content érea, with consequent elemina’ion of e+traneous
mate ial. Moreover, the in‘erview is a pé%tern of interaction in wiich
tr: sole relationship of interviewer and respondent is highly speciélived,
Lts specific characteristics depending somewhat on the purpase and
character of the interview.

2. The Interview as Commmication
a. The communication which we have with people we know is not only

more numerous, but is apt to be more frank and more personal than

those in formal interview.

b. To the extent that the interviewer fails to obtain full communication
of the relevant items, the interview becomes bias:d and ths écﬁéﬁusi-ﬁs
inaccurate.

c. Uhat the interview communications situation requires is some technique
by which he can obtain in a relatively short tivwe the special items

| of information which are needed.

d. The imnortance and prominence of the intervewi g funetion varies

with professions. (Medicine, law. husiness, and education)

3. Skills of the Interviewer

a. The interviewer must create and maintain an atmosphere in wiich the

respondent feels that he is fully undersiood and in which he is *

safe to communicate fully without fear of beinyg judged, criticized

or misinterpreted.




b.

C.

d.

€,

Such a relationship frees the respondent for further communication

in which he does n>t need to be on the defensive.

As the interviewo: focuses attention on the content of the communication

the respondent i; encouraged to cinsider the topic more deeply and

to explore mors fully and frankly his own position.

This type of .nteraction also keeps the communication sharply

focuses on ‘Ae topic in which the interviewer is interested.

The interv’cwer must possess certain skills that enable him to

achieve tr: required patter of interaction.

1. Fsychological analysis of interviewee
3, Human bshavior is directed towards goals. As the need or

desire of an individual is linked to a specific goal
which he sees as a means of satisfying the need, there
are generated in him specific forces to move towzrd that goal.
This combination of need within the individual and ’
perceived goal is what we s1all call motive.

Try to discover the individual's motives as soon as
possible so that the interview can become one memus of
satisfying his motives.

b. Discover attitudes

Predispositions to behave in certain ways are what
we call attitudes., Discovering these attitudes can
be a great tiresaver and may be part of the information
that you seek.

c. The interviewer muat be adept at formulating ohjectives.
d. The interviewer must be adept at listening.

8. The in.erviewer must be adept at organizing auestions,

it

f. The interviewer must be adept at wording nuestions.
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Steps in formulating the message.

A. PFormnlating objectives

1. 3tating the purnose of the ~urvey fully.

2. Thinking out what kin<s of information must be o-tuined
in order to meet his purpase.
3. Drawing up a questionaire in suca a way tist the answers
will fulfill the specific objectiwes of 2.
B. Wording of questions
1. Open questions
2, Closed quesiions
3. uestions to get information
. AQuestions toc reveal attitudes
5. westions to reveal poals
6. ‘Juestions to reveal frame of reference.
7. ?uestions to test valididtv of answers.
C. Order of questions
1. Funnel sequence
Sample: a. How do you think this country is getting along
in its relations with other countries?
b, How do you think we are doing in our rela-ions
with Russia?
c. Do you think we ought to be dealing with
Russia differently from the wsy we are now?
d. (if yes) wWhat should we be doing differently?
e. Some people say we should get tougher with Russia
and others think we are too tough as it is.
fow do you feel?
2. Inverted funnel

3. Attitvude scale ,
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1. Politeness -
2. Clarity of presentation

3. Listening attitude

5. Respondent breakdowns

A. The respndent may fa i1 to understand the purpose of the gquestion,

and the kind of answer that is needsd.

B. The language or concepts in the question are beyond the respondents
comprehension.

C. The respondent may lack the information or background of experience
nacessary to answer the question.

D. The respondent may not remember the informetion called for.

E. The respondent may not be able to werbalize nis feelings.

F. The respondent may feel that the question does not £fit the purpose of
the interview as it was explained to him and s 't has heen developed up
to this point in the interview. v

G. A respondent may perceive a question as going‘beyond the limits of
what he is willing to admit to the interviewer.
H, Finally, the resnondent may consider the interviewer "out of range",

unable to understand his true feelings.

(Note: sotress listening in this interview unit for through long expoerience
in being communicated with, we learn to anticipate what is going to be said and
therefore do not listen well. We hear only what we expect to hear. As a result,
the person to whom a communication is addressed, whether it is a question or ansver--

is very likely to spend some of his attention and energy cn trying to evaluate it in

terms of the possible motives of the sender, or of its adaptability to his own

needs, including his need to make a certain impression. Both parties to communication
are coding or classifying. They are constantly evaluating, gorting, accepting, rejectimé

and assimilating. This tendency to overevaluate constitues a prohlem in interviewing.)
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COMBUNICATION IIT pRSeECTUS SPRING, 157

WESTERN STATE COLLEGE OF COLORADO

Harbrace Handbook
Caaebooks, es selected by the individual instructor.

(Mr. Busey informs us that additlona’. casebooks may be obtained by

~ the second half of the quarter if they are ordered early in the
tern, for those who might like to me!ie a last-minute decision to
work with this form of controlled aporoach.)

Tovard Liberal Education, ad. lib.

The cmphasis placed on other materiaie in teaching the term paper
lirits the Reader to incidental use as far as most teachers of >
Conmunications III are concerned. |

Savage Library, in totlo.

GUIDELINES FOR THE COURSE:

Horbrace Handhook, Sections 32 and 33, particulerly the adaptation
of the MLA form in Section 33.

fo-class themes: Two. One should be written early in the quarter
and one at the erd of the quarter. These aerve & dual purpose:
1) To give the instructor e notion of how much the
student's writing has improved during the tem.

2) To give the iuastructor a stylistic sample to serve
a8 a check sgelnst plagiarism in the loagsr papers.

Summnry andé parsphrase: One exercise in the writing of accurate
summpary, stressing thet sumarizatlonispreferable to guotation
and that it must also be documented. Paraphrase wﬁting as
the individual instructor chooses.

Research Fapsres: Two - with full “epparatus”: outline, notes, and
apd bibliography. One before mideterm; one after

Lengbth: Ten to fifteen nages at the longest. Seven to
ten page papers militate against over-quotaticn
and plagiarism end Hend to demand careful marshslling
of sources, while at the same time providing sufficiaent
practice in technigue.

The one-short, one=longer patitern is an effective one
for the course.

Suggested types of papers:

A. Using full library resources:
1. Open topic, open resourcez. Not highly
recomaended because of temptation to plagiarism.
2. QOpen topic with recency limitetion on source
paterials, such a8 to periodicals published
during the curreat year.
3. Topics from the area of the student's major field.
. Tepics cn a aingle theme, such as the futurisi one,
2tressing atudents' areas of interest.
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5. Current and controversial issues, presmiting
opinions pro, con and conclusions.

6. Comparative studies: for example, "The Fine
Arts and the Useful Arts" or "Niebuhr's
Christianity end HExistentialism,” using TLE
as springboard and proceeding to librairy re-
sources. Or, for an initial paper, a itudy
of articles on the same subject in seisral
majoy encyclopedles.

7. Critical Anslyses of literary works, supported
by reference to mejor crities.

B. Using limited resources:

1. Cascoook studies confined to the m.terial therein.

2. Cesebook studies supplemented by cbher library
materials.

3. Studies based upon e single corpu of materials
1ike & collection of plays or sho.% stories,
with supplementary library researh.

4. One=source papers for slow sectiois, such as

R Day in History" (one newspaper) or "The
Biography of a Word™ (NED). Thesc give
practice in selection and organiz:tion and
technicque before presenting the baildering
challenge of selecting a broader sibject to
be supported by longer bibliographr.

i

Tegts: ad. lib. In a course of this sort, every paper is . test.
There i8 no exteasive body of subject matier over whicl. a de-
partmentsl test could or should be given. For suck maivers
as vocabulary, techaique, and readirng knowledge of esstys that
may be assigred, instructors are requested to use thel: own
diseretion.

Some Tecommended proceduresg:

Controliecd approaches of various kirvds are valusble instructional
devices, as well as barriers to dishonesty.

1. Through materials, as described above.

2. Through basic patterns like the pro=-con, couclusions
cre; or the flve«step problemwsolving one; or & pre=
gseribed type of analysis for literaryecritical subjects.

3. Through calender. This sort of thing is helpful even
for some disorganized graduate students. Seb up dates
cn which you wish %0 see preliminary mete;'lals in some
such sequence as a) final choice of subject b) tenta-
tive bibliography c) tentative outline, usupported by
notes d) completed paper, with or withoub preliminary
papers for comparative purnoses.
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Continual stress on such originality as the research paper

allows; that is in the plan, in transitions, and
in conclusions,

Oral reports, either in the form of individual summaries
of important findings or in a symposium at the
end of a project, if the committee approach has
been used in the research and presentation. These can
give the "feel!" mature, professional reporting on
research results,

Writing lab sesslons, as they seem needed,

Individual conferences, carefully scheduled, in lieu
of a certain nurber of class sessions (probably
two) at the crucial planning stage.

Not recommended for a coordination term: The Investigative Report. Several
hundred freshmen doing this sort of “primary research® could drive both
campus and comwunity mad,




Interviewing Class Activity I

1. Have the student:

a. formulate objectives for a questionaive

b. Word the questions

c. Orgainize the questions

d. Ask the questions
based on the general theme to be used by that ciass,

For example: If you use the theme "What is my generauion really like>"
have each student formulate interview questions on tunies within
the main subject such as:

1. What is the Gunnison business man's attitude towari the

college students’ manner of dress?

2. 4What are student attitudes toward cheating?

3. “What are my generationt®s attitudes toward sexual morals?

L. What are the fa-ulty attitudes toward student scholarshin?

5. What changes dodorm supervisors feel have taken place in
gtudent,s in the last few years?

6, And so for, and so forth.

Interviewing Class Activity No. 2.

Bring in a visitor to class who has specific information concerningAphe theme.
Have three different sutdent interviews of this person in front of the ¢lass
have each student formulate different interview objectives. Discuss the effectiveness

of each interview,

Interviewing Class Activity NO. 3.
Jave each member of the class interview another mem~er of the class for the
purpos= of introducing them to the class. The actual cla's introduction can be

us~d to evaluate the success of the interview.
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Interviewing Class Activity No. L.

The instructor will announce to the rlass that they will be tested on

certain assigned reading material., “e will not discuss the reading raterial,

but he will allow the cla<s as a whole to interview is as the hature and content

of the teste The succ~ss of the interview will be the srade re-eived.

Interviewing Class fctivity No. 5.
Have each stuient interview a verson who is news, and write an article

intended for puhlication in a specific newspaper or magazine.

Interviewing Class Activity No. 6.
Tell five students that they will all be interviewed for a specific job.

Discuss the reasons why a certain ons would Ret the Jjob.
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Unit I - DIALECTIC
DISCUSSION

Since disucssion 1s a complicated é&ndeaver, a definition of terms-.will help

to limit the type of discussion here presented. The general terms discussion

and public discuasion include almost any conside-ation of problems. The term

group discussion, as we use it, is more limited: It describes an activity that

enables a numher of cooperative people ho talk freely .-out a prohlem. This
activity excludes the conventionla tyne of pu lic sp:aking. It also excludes
social ennversation. WNor is it debate, a specific kiid of argumentative -neaking
under prescribed rules. It is not &n interview, nor, triclly speakirg, is it
the conference, although with t.e conference the distinguishing differences
become less obvious. The group discussion process has ~ewn varied in so many
ways to meet the demands of audiences that one must be guided by the actual
proceedirgs to make any difinition clear.

In group discussion a number of participants deliberate se-iously with only
minip-un restraints. The members are not concerned with advocating an already
determined stand even though they may have reached such a point i: their own
thinking; instead, they agree to cooperate with one another until -he group as
a unit has reached a solution to a problem. Their prupose is to inwuire in order
to learn all aspects of a problem and to solve it. Although thew ray disarree,
and usually do, they also try to stress areas of a;reement in arrivi ; at the
angwer they seek. Group discussion proceeds “est wien one mem er of t'e group
acts as’ a leader to hel- the group advance from tie logical “eginnirz tc the

logical end of the discussion.
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Group discussion is most often confused with de~nte, but the two ar*ivities
Giffer in rurpose, in format, and in the attitude of the participants. 0Di-cussion
should precede dehate because its purpose in in-uire, whereas the pnrpose of
debate is advocacy of a solution. Ass'me tha! a new session of Congress is beginning.
As the House or Senate is orgainized, memhers ruch to introduce bills for consider-
ation »v their colleagues. To introduce a bill is i» attempt to get a problem
disﬁuaseda Normally the bills are referred to an apprrpriste commitiee for

consideration. The committee will discuss the bills, ga-her all the pertinent

information they can obtain by calling in expert witnesse: to testify, by having
their staff members conduct research, or by having privet reysarch groups

study the problem. When the committee has thas informed itsei®, the members
discuss the problem and eventually wri;e a majority report which they submit to
the parent body, the House or the Senate. Several solutionsjto the prohlem may
be offered. If so, other solutions, minority reports, may be presemsd., Here

the process of inquiry changes and the process of advocacy ¥¥ parliamevtary
debate begina. Affirma‘ive and negative arguments are ;riven concerning t1e adontion
of the bill reported by the majority of the committee; amendments may be ‘dvocated
and either adopted or rejected; but finally, after the process of advocacy

is completed, a vote is taken to determine the fate of tie legislation. If he
vote is favora'le, the bill is adopted. fhe practical application of t1e
discussion-debate continuum is cbserved.

In whatever practlcal situation group discussion is used, the techniques me&y
vary, but the underiying philosophy remains the same. Although some discussicns,
such a8 the round table, the committee meeting, or the grand jupy meeting, are
g not intended for audiences, other discussions, tae panel, the symposium, and the
forum, are planned for audiences. Some audiences parvicipate in the discussion.
Whatever the format, the participants should remeber that they are acting as a
group studying a question. Group activity offers the participants the opportuniy

to learn about the subject under discussion, about the methods of discussion,
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and something about themselves. If each is fully prepared to discuss the question,
he will learn new aspects of the problem as he pools his information with that
of his fellow participants, If there is a true interaction of ideas‘testnd by
ot er members of the group, “enuine grﬁwth will result. 4s the participants
observe tie rea ciions of others to their questions and commer-ts, they will have
t1e onportunity to 1--rn how others reach conclusions. As the di~cussion progresses,
they will learn the values as well as the limitations of tais metnhod. It renuires
real skill to move the discussion ahead, to limit 1eated cross talk, and to ~tress
areas of asreement. A3 the group earnestly strives to answer its question or to
reach a solution %o its problem, new attitudes, revised beliefs, realeased
tensioas, and changed opinions should result. These by-products of discussion
are almpé% as important as the s-lutlon discovered.

« The forms of discussion serve to help the citizens of a democracy to solve
their problems. Students learning to use these forms sheld discuss questions ;f%
relaied to current issues.

Groupsz discussion is useful only if the memhers of the group have a real

problem to solve and if they all agree on what that prohlem is. A disucssion

will he profitable if the problem deserves solution; if it is worth the time i
spent on it; if it is elther tirely or timeless; i” it can he 3-~1lved in the time
availabde; and if the group is competent to solve it. Many questions are not {f
suitable hecause they do not meet these criteria. A question that has pssed the
discnussion stage, i.e., one that the members cannot cnnsider with open minds,

is probably not appropriate for discussion. If the groups 1s ready to argue the
soundness of solutions, it may be too late for profitable inquiry to take place.
Some questions that wyould profit from discussion are hamp red form tne ouste

because they are poorly worded. A topic such as "The Afircan Problem" is not




'Y
-~

e T At AN

- 89 -

satisfa- tory because it is far too hroad. A que~tion such as "Should ‘7e United
States intervene in a country about to succumb to Communist nfiltration?" is

not good hecause the discussants are likely to start debating %“ves" or "no".

Such questions as "Jhat should be the role of tue tederal govern-ent in education?"
are “etter because they indicate that no solution i: readily available without
inquiry. Group discussion is most profitable when truly interrogative questions
are considered. Although no question can be worded perfectly, every atterpy

should be made to promote a worthwhile discussion,

Good group discussionc are planned. Far too often weople expect miracles to
tke place just because they are seated in a circle ready to discuss. Preparation
includes more than the s~ating arrangements, although the’ are not an ingignificant
detail. The person usually responsinle for this preparatiin is the leader. It
may be true that a leader will usually emerge from anv grour, hut it is hettar
if that person knows ahead of time what is expected of “im so that hecan avoid
some of the liritations of the discussion method. 'Ie slioul: pessess more than

a knowledge of discussion metiods, important a~ that krovled:e is. In fart. he

should he better prepared on tie topic for Aiscussion “han anv other p-rticipant,

for it is hls duty to explain to Bhe group the general procedu~e that will be
followed and the wethods he will use in eliciting in’ormation aud in helping the
d18u08810n progress. Impartially he should ask thou; 1t-provokin3 Juestions to

4

stimulate the discussion, to provide running summarics of the prog./ess made,

. to quiet the too talkative members, and to obtain conrents from thos> who are

less active, e must keep the over-all discussion in view at all tim:s and see

- 4iat necessary information is not oer~looked. de mui: lead the group br smooth

sransitions form one aspect of the question to anotheir. Whenever possible,
he should try to get the information from some other réwber, but if that irformation
is not forthcoming, he should suggest the contributiin hirself. Although he is

Just as much a participart as the others, his added quties a. leader and his

objective attitude will make his contributions different fror tip9se of the others.
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The ideal leader is one who possesses excellent jud,ment, appears mentally

alert, exercises self-restraint, displays a sense of humor, demonstrates tact
and diplomacy, and inapires confidence among the participants. Although these
qualities may be rare in one individual, studrnts learning to lead discussgion
should be aware of these techniques and try to develon them.

The participants should possess many of the same qualitie= a8 the leader,
but it is not likely thnt all mem ers will demonstrate them in all disucssions.
Whatever tieir endowmenis, the participants must be well prepared; they must

keep to the subject heing discussed; and they must adapt thier thoughts and expression

to the groups activi’y. Each has the im ortant responsiblity of critically

listening to his colleagues and of helping to move the discussion forward.

Participants can #3k questions as well as answer them. By making their con-
tributions timely and pertinent and by trying to follow an organized discussion

pattern, they :an help the leader achieve what he attempits to reach, a sound

solution.

Partiripants taking part in group discussion for the first time frequently

ask:

1. Who starts the discussion? The chairman introduces the subject matter

for discussion; next he introduces the participants; then he may
insicate a partition of the subject. e leads the participants into”the dis-
;ugsion by asking questions that elicit general responses. If —everal wem-ers

~

seem inclined to respond, he calls on a participant by name.

2. How do participants shnow that they wish to contribute? Parivicipants
unobtrusively indicate to the chairman that they wish to speak by
addressing him quietly, by a slight gesture, or by starting to talk. Frantic

waving of the hands and insistent shouting should bs discouraged.
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3. What part does the wkitten analysis play in the di-uussion? The analysis

is meant to assist preparaticn. It should be in the minds of the
participants. A disucussion becomes stilted if the formal analysis is followed
rigidly. Instead of saying, "Let us3 now limit the question adn define the terms,"
the leader may ask, "Did any of y~u find this topic too broad? Will our audience
be confused by any of the terms we are likely to use in this discussion?"
The audience should not be awire that an outline is being followed; they should
be immpressed only with th¢ orderly manner in which the discussion proceeds. If
the discussion is lively. the group may want to omit a logical step at some
point and perhaps brins that point up at a later stape in tie discussion. Anv-
thing that does not rdd materially to tie discussion may very well e omitted
entirely.

a

L. What ha.pens if someone else rake the contributions I had prepared to

make? Obviouvssly the points are not made again, “Hut they may be a-~plified
by clarifics.ion or illustration. Participants should not contest with each
other to r:e who makes the greates number of contributions.

¢. Should ¥e rehearse the disaussion? Generally, rshearsal stifles tae

spoataneity of discussion, although individual participants may test

their idear among themselves.

6. Jay each member of the panel prepare contrinutions for such aspects of

the question as the definition of terms, the causes, and the consequences?

For a ,anel disucssion, all members hould see the question in its entirety.
Memsers should prepare for a group activity, not for individual contributions
ir requence. The preparation for a symposium may call for the prepared ﬁalks
msome aspects of the question, but not on the introdu tory hackgrrud to he

presented by the chairman.

7. May we use notes durigé the discussion? Evcessive us~ of notes ='ifles

discugsion. Generally, the procedure is unwise because the spontaneity
of the discussion is hampered and the audience hecomes bored. If pertinent facts

wre difficult to remember, notes for instant referenc~ may help. Futhermore,

rarticipants may wish to record their reactions for later comment.
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8. How much guidance is expeclied from the chairman? He will kee~ the

C. disucssion moving toward a conclugion by éncouraging the participants to
f111 in the gaps and by politely int~rrupting when rem arks are irreleva nt,
wnimportant, or personal.. He will adapt his planned direction to the circum-

stances that develop. 4He willconclude with an impartial and well-balanced

summary.

\]

ANALYING QE3TION3 FOR GROUP DISCUSSION

Although no group can be certain that it ywill arrive at an acceptabge
solution, a group following the probler-solvin; method or the steps of reflective
thinking is likely to reach a preferred solution. Simply stated, the partici-
pants in their preparation, and, generally, the &oup in its oral deliberations,
attempt to follow an orderly procedure:

l. Defining and limiting the que ‘tion.

2, Nefining terms likely to ra use confusion diring the di~cussion.

3. Analyzing the specific subject matter for di:izussion hy con-~idering the

importance, the hi-tory, and the causes of the prohlem,
L. Describing t1e criteria for Judging a good solition,
5. Describing each of the various possible solutio.s and weighing the
advantages and disadvantages of each.

6. 3etting forth the preferred solution.

Although this method may seem detailed and rigid, as areans of analysis
it aids in preparation for a good disucssion. No one expect a mechanical
recitation of each step as the group proceeds. The steps in -e reflective
thinking process are a sound guide to follow because they forc the participants
to progress through the inquiry in an orderly manner. In indiv dual thinking we
may start with the rpoblem, jump to a conclusion, then backtrack and analyze our
problem more carefullv. rhe greater our difficilty, the more cany ully we »re
likely to proceed with our analysis. 3erious deliberation on imnrtant social

problems calls for more than our ordinarv pattern of thinkin g it .alls for

criti-al or refgective thinking.
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Nuestions for di-cussion are of three types: policy, fact, and value, Juestions
of policy are problems concered with courses of achion to follow in the future:

"In what ways can vz irprove the ca-e and treatment of the me-ta 1lly i11?" and

Jow can we “est reet the challenge o Communism in the uncnrmitted countries of Africa
(Asia? South rmerica? )" Juestions of fact are of two types: (1) tne finding

of facts i: a given situation, such as "What is the crime rate among teenagers

jn New ‘ork City?" and (*) interpreting vie facts that are available surn as

"o yaat extent has television influenced tecnazers to commit crires?" Only
questions of fact which call for interpretation or evaluation of the evidence

tead to a profitable discussion. The discovervy of facts should be nandled by

the investigations of indifiduals. Juestions o° value are concerned with appraisal:
a book, a& nlay, or a program. In éiscussion, standards are set by tre group,

and these criteria ere applies in esvaluation. The dicussants make a comnarison

of the sirengths and weaknesses, bhe merits and demerits, the advantages and
disadvatiges. Personal tastes, opinions, even prejudices, all play an im-

portant role in the discussion because individual standards of jud ~ent are
revealed,

Yiestions of policy are probahly best for beginners in discussion hecause
they ire easier to manage in the discussion forrat, ard ~ecause the pattrrn of
refl:ctive thinking cam be applied more completely to t1em than to questions fo
face and value, For example, in considering the ques’ion of value "Is Hawaii
a good¢ novel?" The criteria for judging a wise an wer and the evaluation cof the
vork will constitute the content of the discussion. In the question of fact,
nApe our college currently able to educate all qualified American young people
who desire an education?" the statistical backgrourd of the question and the
impiications of the question will be the essential clements of the discussion.

The reflective thinking process is followed, bub it must be adapted to meet the

nauds of particualr kinds of discussion questions.
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The preparation of a systematic analysis of a question for discussion
should result in a thorough ;xploration of the topic. JSuch study should enaosle
the participant to organize his material into the structure to be followed
during the discussion. It should invicate %o him the contributions that need
to be made at a particular point. It does not leave to chance or inspiration
the making of significant contributions. It helps to eliminate unnecessary
details or side issues that may be interesting but nouv pertinent to the discussion,
If the participants and the leader prepare individual ana!vses, the contri-
hutions should provide a comprehensive investigation. The posling of the
intelligence of the group should re~ult, Just as scientists in Yifferert
laboratories come to conc usions, so may discussants vorking with veriant forms
of evidence come to ¢ nslusions. At least if each Ais-ussant preprres Lhoroughly
a greater vafietv of evidence is likely to ~e discovered. loreo er, the pis-
slbility exists ﬁhat several solutions will be o-'fered.

Self-questioring will help the discussants find pertinent materials. The
pattern of reflective thinking will enable the participants to discover likely
questions for consideration.

A. Definition and limitation of the jquestion.

1. What does this question mean to me?
2. wWhat do the various words in the question mean?
3, Does the question change in nature after the terms are defined?
h. Is the question too broad to be considered adejuately in the time
available?
5. How should the question be limited?
B, Definition of the terms likely to be used drring th- disrussion.
1. Is the language likely to e technical?

2, Will the pa ticipants have a jargon of their own not understood hy

members of the audience?

3. What terms should be simpliefied?

L. What definitions should be agreed upon by the group?
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C. Analysis of the subject matter of the discussion,

1. How important is this question?
2. Noes it require ;n immediate s:lution? a long-range solution?
3. Who 18 primarily concerned with reaching a solution?
k. What is the background of this question?
5. Is it a recent question or an old, persistent question?
6. What issues are involved in this discussion?
7. What has caused this problem? Is there one cause or many?
8. Will eliminating the causes solve this problem?
9. What specific facts must we have in order to solve this problem?
10. Do I have all of the facts that are pertinent?
11. What well-known"igures have spoken out on this prohlem?
12. What groups have tried to solve this problem?
D. Description of the criteria for judging a solution,

1. Wh-~t standards or goals should we set for a '"hest solrtion"?

2. Will the solution be costly?

3. Who will pay for\whatever solution we di:cover?

L. Whom should the solution satisfy?

5. Will a solution require popular support?

6. Is an immediate or a long-range solution desirable?

E. Description of possible solutions and weizhing the advantages and

disadvantages of each.

1. HYave I set forth a description of each solution?

2, Have I listed as many advantages and disadvantages as I can
discover?

3. M"ave I weighed the advantages against the disadvantares and resdhed
a defensible judgment in each instance?

L. ave I considered all possihle solutions?

5. ave I li-ited solutions in order to streng “1en my own pre‘erence?
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F. Preferred solution,
1. Is this my preferred solution?
2. MNoes this solution have significant advantages and disadvent-pes?
3, Is this solution wise and based upon the evidence, or is it simply
an expedient solution?
The foregoing questions merely sugyest ideas that, should concern the
discussant. 4He should be guided by th2 question under disc ssion and adapt
his self-aguestioning to it. If his tainking is thorough, he will not be caught
short in making significant contribiutions. Each participant should feel free
to comment and to criticize the remarks made by his colleagues. The only way

a participant can engage in intelligent discussion is to be well informed.

GROUP DISCUSSICN T4k ROUND TAsLE, TIE PANEL, Tik SYMPOSIUM, AND THE vORUM

Since each group conduvrting a discusslon tends to adapt the format to its
own specific purposes, ne¢ds, and interests, the types of discussion are numerous.
Pelevision programs, for example, defy classification hecause the proc~dures have
been adapted to fit time limits and interests of those who may turn off their
sets at any moment. Neveftheless, some standard types are popular.

T™e informal rroun discussion or round tahle is usuallv not ohserved ~v
an audience. Nnrmally, in addition to the leader, there are enough obtier
discussants to provide for adequate contributions, With too few members, a
good interacbion.of jdeas is impossiblej with too many, confusion results. The
preferrad . mber of participants would range from four to seven, but good infromal

disucss’ons may be held with as many as fifteen or as few as three. wWith the

iarger number of rember, the most active members will undoubtedly carry on the
discrssion. In the informal group, attepts are made to follow the problem-
golution m -thod that has been outlined., The discussents should courteously
cooperate in reaching a solution. A member need not be foramlly recognized by
the leader; when he has something worthwhile to say, he should c-ntibute it.

The outstanding characteristic of this type of discussion is its informality.
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The panel is similar to the informal group discussion except that an audience
is usually listening. With the audiance present, tie members are usvally less
jnformal and speak not only for the venefit of the other participants but also
for the audience. The same intevchange of ideas following th reflective pattern takes
place as the leader helps the rDoup progress to a solution. If the audience
participates by asking ques?ion after the solution has heen reach, tie activity
is called a panel-forum.

A symnosium is rpite different from a panel “ecause a1l participa ts,
periaps thr-e or f.ur, are evperts on phases of the que-tion. For ex-mple, in
a sym-osium on "hat can be done to provide tetler medical care for the a ed?”
speakers werf sele ted to discuss views represented by tie aged, the medical
professis., and the social security program. The symposinm format provides
speci-tized information for consideration. In some programs, however, the dis-
cission stops after the experts have given their set speeches. although the
information is useful, there is little opportunity for the interchange of ideas
by the members of the group. If the prcblem~golving metnod is not utilized
by the members of the symposium after the information is presented in their
spee: hes, the occasion is nothing more than another public-speaking occasion.

When a panel follows a symposium, the combination offers an ercellent group
activity. If addience pa-ticipation follows the panel discussion, the opportunity
for the rerction of »oth participants and audience is provided.

The term forum has saveral definitions. Rasically it means audierce
participation, hut it hns also come to mean a kind of institution. Local
communities and orgenirations, such as a parent-teachers association, sponsor
forums for the discussion of problems that closely concern them. The New

York Times Youth Forum, led by Dorothy Gordon, is a well-established program

held regularly for the purpose of informing the publi onr current issued.
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The forum mav present the basic infeormation to an audience throust the panel
¢ b4

the symposium, the lecture, the debate, or any other form that seems useful.
The chariran sho¥ld explain the procedures %o be followed by the audience
in asking question and in making comments. e should explain 'he length of time
permitted each speaker, the Irequsncy of participations, and the method for obtaining
the floor. Although the procedures may vary according to the type of discussion,
the ultimate goal is to enlist the help of the memhers of the avdience in solving
the problem under considsration.

Group discussion is an excellent means of informing the public, of influencing
public opinion; and of pooling the intelligence of many groups. Generally,
the solubions reached by groups are hetter thaen the judgment of any one in-
dividual, no matter how effective he may b2 as a speaker or as a leader. lore-
over, the most problemc are so complex thalt discussion may he more effective
in exploring a questica than the most earnes! efforts of any individual.

The grea' value of discussion is a democracv is that it enahle many to feel

that they “ave had a share in shping “ecisions.
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THE ROLES WE PLAY AS OTHERS SEE THEM

(Here ia a list of roles that may be performed by the members of a discussion group.

After the number corresponding to each role, wrfte the name of the one or at the most two
persons, including yourself, who performed this role most consistently and/or noticeably
in the group today. The same may be written after several roles. If you did not observe
any person in the group taking some of the roles listed, leave the space blank.)
L Goal-setter (défines or proposes goals) 1.
2 Information-seeker 2.
3 Opinion-seeker 3.
4 Information-giver 4,
5 Opinion-giver 5.
6 Logical reasoner 6.
7 Elaborator (clarifies) 7.
|
8 Fvaluator (measures Progress against goals 8.
and standards)
9 Synthesizer (Summarized, suggests, 9.
compromises)
20 Recorder ( keeps record of group actions) 10.
11 Encourager (praises, builds status of 11.
others)
12 Mediator (harmonizes, focuses attention on 12.
issues)
13 Communication expediter 13.
14 Tension-reliever 14,
15 Follower (Serves as audience for others) 15.
16 Group-obaerver (fouuses on process 00 16.
help group progress)
17 Cathartic agent (gives expression to 17.
group's feelings)
18 Reality tester (tests group's decisions 18.
against practical results)
19 Aggessor (builds own and minimizes others' 19,
stgtus)
20 Obstructor (blocks progress) 20.
21 REcognition-seeker 21.
22 Withdrawer (avoids meaningful participation 22,
in- group activities)
23 Competitor (tries to outdo othery) 23,
24 Playboy (aveids all serious activity) 24,
25 Special-interest pleader 25,




(Following three separate discussions, rate your own role pgeformance as ohjectively
For each type of rols in the first column, place a check mark under ons

Use tne columns marked "1" for the firsu discussion,
Confer with yowr instructor on ways ie improve

S you =an.
T more of the vertical categoriss.
2% for the second, "3V for tas third,
rour role contributions.)

testing
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1, ddre B cbedoss rareale e dve quistion Jor discusoion which  nparrow the
poporal bos'e Lhed For iha courst. . |
2. a auesiion of fact ;

!

b, o wkdelon sl valus ,
ae o nquasblon off pollcey.
Gar the nest onss for a round of dileussions,

S ey bhe uddesse Liab tho roles bas! voeh particd é‘n plays in the |

fdigcnssion.  {(Se2 abhachud shoet - Pho voles we play as dthers see them.")

3

5. Seleeh o vouahion oo prefussion dn rnich you wre interested. Make

a list of gire .biong in which you might participate in discussion.

et 2 doos discuauion pioe in Shls occupation?

e

How lavge ¢

.

vinke on ovral corient o the Vollouvioy sianzgvanies
a. Diccuszsion and debabe ave caseniial hools of democracy.
., Damocracy ~rhends only as far oo the eound of 4 man's voice.

. Ther: iz Lisblnr avidence to cupreirt ohe conGlesien that the average

person con dlscuss anybhing dntclligeatly.

d. Tha chcrachoristics ol at ost disoussions sre manipulation and control
2. ‘The dzeisions made by a lou cavefully chosen jorsons are better

" .

than dazcinions made through discuasion. .

] - S - I ‘- H . . I A JP .
5, Aszwng bhal you have bacn asked U0 OwEEe 08 CllgnrmLl of a pauzl-forum

Make a lisht of things yow uwowld do in prepacing for the discussion
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Make a list of things wbich act as blocks to effective discussion in
each form. Select a topic suitable for each type of discussion and
allow a definite amovnt of time in class for each group to demonstrate

the techniques of ~ach form.

7. Assume that yor are to arrange for a panel discussion on your campus.
Selects a s»oject which is of interest to the entire student body.
Indicate whom you would invite tosit on the panel, and why. Whom
woul® you select as moderator? What :;'brt of preli-anry or practice

o: practice discmssion would you plan?

£. For the part of a class that is 1listening, have them write a one page

evaluation of the discussion or f£ill out asvaluation form.




UNIT II

SCIENTIC % INFORMATIVE

T3 informative talk may be dpitomized in the following steps

g

2.

3.

L.
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Introduction
a, establish rapport
b, galn attention

c. relate the subject to the wants of the listeners,

d. preview what you intend to say by listing the c¢unirald idea and

purposs and main points,

Organize
a8, in logical order

b. in adaptive order

Develop each point around the following pattern

a, reiéfe the point to previous material or purpose

b. state the point

c. make it clear by explanation, comnarison, or illustration

d. support or prove it by specific instances, testimony, st-tistics

or additional factual illustration.

Conclude

Differences between written and oral communic tion

1.

2.

3.

Writing depends upon language alone; in speech, meanings are communicated
through language-voice-action, a uhified medium,“not separate media.
George Bernard 8haw once giid, “Phere are fifty ways of saying yes, and
five hundred of saying no,.but only one wgy of wriiing them dowm."

Both writing and reading are usually solitary activities; by its very

nature speech is social,

Written language represents the outcome of thinking; the languvage of
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speech represents thinkihg;going—on.

L. Written language is comgealed, set. Because it is con; ealed, it may
become permanent. But speech exists only in the moment of utterance.
It cammot truly be preserved in written record, on tape, or even in a
sound movies.

5. Except for letters, a piece or writing is necessarily addressed "to
who it may concern"; speech is addressed to a particular audience, at
a particular time, on a specific occasion. The writer-reader relstion-

ship is thus distant in time and space, wh-reas the speaker-listener

relationship is usually immediate and close.

6. Again except for letlers, a reader's response to what he reads is
seldom communic:.ted to the author. But a listener's response is
immediate and dir:ct.

(From Basic rincipleg of Speech by Sarett, Foster, and Sarett)

I. Introduction
A. Establishing Rappor’
1. Through speech manner

8. You may hegin to establish rapport with your audience by walking
to th2 platform or the lectern withquiet assurance,

b. You may ettablish rapport by standing before the audience
quietly ard silently.

c. You nay #st-blish rapport by being physically dire t in delivery.

d. You nay establish rapport by being friendly and pleasant.

e. You myy 3stablish rapport by an informal or even a casual manner,

f. You may »stablish rapport by the skillful use of contrast.

©

l w
IC
A
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a. Establirhing rapport by corteous and g~nerous acknowledgment of

the crairman's introduction.

b. Esta'lishing rapport by reference to a preceding speaker

c. Bstiblishing rapport by sincere expressions of pleasure

d. Fria~lishing rapport by referring to matiers of loral interest
e, ‘stablishing repport by reference to the place and occasion
f. Estalishing rapport by reference to thc idea domirant at the

mohént in the minds of the audience

f» Establish rapport by responding to the mood of the audience

i» Establishing rapport by reference to the special interests of
the andience

i, Establishing rapport by casual comment on homely or trifling matter
of which the audience is aware

i« Establishing rapport by opeining with a compliment to the a udience

B. #./ention Methods

). 4 speak-r may arpuse interest in his subject by relating it to the
speclal interests of his audience.

2. A speaker may arouse interest by interpreting his subject in concrete
turms familiar to the audience |

3. 4 spekker may arouse interest by creating curiosity.

4. A speaker may arocuse interest by laying down a barraée of questions

5. A spuaker may arouée interest by opéning with a striking fact.

h. A speaker may arouse interest with a narrative. |

T A speaker may arouse interest with an snxcdoie,

8. A speaker may arouse interest with a familiar historic incident,
quotation, character or book.
9. A speaker may arouse and hold interest by use of visuval aids.

10. A speaker arouses and holds interest through an effective speech
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C. Wants of the listeners
1, Primary motives
8+ Self-preservation and the desire for physical well-heing
b, PFreedom from external restraint
¢. Pregervation and increase of self-esteem (ege oxpansion)
d. Preservation of the human race
2. Secondar motives

Bedause secondary or derived motives are indefinte in number

and because they vary from person to person, no classification of
motive appeals is entirely satisfactory. The list whieh follows
however, contains most of the specific drives or desires to which
speakers appeal.
8, Acquistion and saving
b. Adventure
co Companionship
d. Creating

1. Organizing

2. Building
6. Curlosity
f. Destruction

g. Fear
h. Fighting
a, anger
b. competition
i, Imitation
Je Independence
k. Loyalty
l. to friends

2. to family

3. to soclial groups

o L. to nation
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l. FPersonal enjoyment
1. of comfort and luxury
2. of beauty and order
3. of peasant s:nsations (tastes, smells)
L. of recreation
5. of relief from restraint
m. Power and au'hority
n. Pride
l. reputation
2. sgelf-:2stpect
0. Reverenc: or worship
1. of .aders
2. of nstitutions or traditions
3. o7 the Deity
p. Revu':ion
q. Sex ritraction
r. Syipithy
Daats DO? A Speech

1. Introduclion
8. De“irition - The sperific purpose of a speech is the precise
r2cronse desired from the audience by the apeaker

r. M:'e the statement clear and con- e

(e}
0

D:lineate exactly
relieve, understand, or enjoy.
2. Central idea
a. Definition: The central idea is a topic sentence which unifies
and encompasses all the points uf your speech's contené.
3. Main Points
a. Calls attention to the broad outlines oi‘» the speech so the

audience will know how the speech will levelop




BODY - 109 -

A. Adapting organization to ccntent and purpose

Logical structures
1. Time sequence
2, Space sequence

3. Cause-effo.t sequence

L. Specis} topical sequence or partition
g, Clarsification or categories

6.,= voohlem-solution

B. dapting organization to situation
Adaptive structures
l. From the familiar to the unfamiliar
?. From the simple to the more complex
'« From the abstract to the concrete

L, From the concrete to the abstract

5. From the general to the more specific

é, From the speclfic to the more general
= The c¢limactic
J. The hypotheticil

9. The metaphorical
Us ‘Tha forms of verbal support
Several forms of verbal support may be msed to develop or prove the
ideas in speech:
1. Explanation
2. Analogy or c mparison
2. figurative analogy
b. Literal analogy
3. I1lustration (detailed example)
a. Hypothetical illustration

b. Factual illustration

h. Specific instance (Undeveloped example)
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5. Statistics

6. Testimony

7. Restatement

CONCLUSION
A. Issuing a challenge <r appeal
B. Summarizing
C. Using a quotatior
D. Using an illug.ration
E. Supplying ar additional inducement to belief or action

F. Stateing ¢ personal intention
SUGNESTED ASSIGVIENTS FOR INFORMATIVE

1. Repot a first hand study or observation
a. The campus parking situation
‘. The study irabits of residents in my dorm
¢. Crowd behavior at campus event
d. Crowd behavior at Last Chance
e, Significant changes in your attitude toward college

f. Planning for a campus even ~ homecome, proms, etc,

2. A classroom oral report on an outside reading assignment.
3. ‘resent a two-minute talk in which'fpu support or deny the truth of some
well-known adage, proverb, or quotation.
Suggestion: a, Youth is a2 wonderful thirg; what a crime to wast8it

on children.

b. Youth is the age of striwving and selfishysss, j
¢. Youth is a blunder; manhood a strugcle; old age a regret |
‘ d. Life is like playing a violin solo in public and

learning the instrument as one goes along

8., Democracy gives every man the right to be his own

oppresscr,




6.

1.

9.

10.

12,
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A f ormal talk to be given to a service club explaining how communications
break down and mis-understanding arise between generations.

Compare the youth of today with tle youth of some other culture, his-
torical period, race. Select one tignificant aspect of similarity
(or dissimilarity) and substantiate this view with as many forms of
verbal support as possible in the given time.

Hold a classroom discussion on "What :re my generationsfattitudes
toward the Federal Government'. Have ¢ach student come with one
contention and support. After one studcut has presented his ine-
formation, call on another student and t.it student must relate his
contention and support (impron!btu) to the -srevious comments.

Prepare a three-minute speeqh in which Yot iemonstrate to the class
how wome siple device or’géééet works. (Camz'a, light bulb, a
flashlight battery - use visual aids)

Make an audience analysis of your class.

Analyze a written speech for attention factore
a. 9pecific purpose

b. adaption to audience
¢. logical organization
d. or all of the above
During a round of classroom talk, Jot down what ;©u believe to be the
specific purpose of each speech. In cases where Lle majority failed
to grasp the speaker’s purpose, decide who was a iwult - speaker or
audierice.

Have some students study Gallup’s method of "breakizy iown" the "Great
American audience" and report on it.

Talk on how to do something
a. Kick a football

b. Driving a golf ball
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13. Give a three-or four-minuté talk on some subject that arouses your
fighting spirit-dishonesty, curelty, unnecessary red tape, campus
injustices, unsympathetic >fficials or theachers, unfair requir~ments
or restrictions, the deniel of civil liberties, hiaéed newspaper
reporting, dangerous demagcgs.

Choose a subject that miakes you genmuinely angry, excited, or indignant,
Let youraelf g0 vocally and physically in denouncing the institution or
practice. Be careful, however, to back up what you say with facts.

You may ka¥e the point as stronsly as you like, provided you are able
to prove it. }(Remember to frane a specific purpose and to choose
materials suiﬁéble to secure th: desired response from your listeners.)

1. Read carefully for three days tiv editorials ans signed columns in your
newpaper. To what extent wers ti2 forms of supporting material used
to substantiate the writers® viei:. How often were opinions expressed
without supporting evidence.

15. Organize a one-point informa ive 1jeech on one of the following subjeets

or a similar subject. Employ at least three different forms of

supporting material.

a. The meaning of pragmatism

b. The principle of liberal eiucation
¢c. The reason for shop lifting

d. The meaning of "God is dead"

16. Choose one of the following sutjects and develop it according to three

different types of organizatior. Confine the development to main
points.

a. The contemporary novel

b. teaching machines

c. the theatre of the absurd

d. student government

e. Yow to learn through betler listening

Q. f. the use of visual aid in sp:aking.

. -



17,

18,

19.

20,

22,

23.

2k.
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Evaluate the introductions and conclusions of a speech printed in

Vvital 8peeches,

List at least ten different situations in vhich informative speeches
are called for. To what extent do you thirk the same principles of
organiration apply in each of these situations, and to what extent
must special modifications or adaptations be made?

Make a study of one particular type of inforiative speaking - the
classroom lecture, the oral report - After listening to a number

of talks of this kind, prepare a paper :n wiich you comment on any
special problems of organization or present.tion or content which appear
to be present. How were or can these problsms be solved?

Deliver a short talk in which you tell the class to construct a map
locating a certain building in tours or your tome town. Collect the
maps they draw and see how accurate they h:.ve bren.

Del.ver a short speech in which you explain a plai of organization, a
procedure, or operation.

Deliver a shor talk in whach you attempt to nuke the wdience appreciate
a. a great distance

b. a great value

c. a great quality

d. a great size

e, & great waste

Have students avaluate speakers either orally, in 21 essay, or on fo\us
(see attached forms)

To demonstrate the need for accuracy, have a studéﬁﬁ.reatgd in' front

of a table tell a person standing behfind the table ﬁbﬁ’to“t;é:é tie

or wrap a package. Speaker cannot look at demonstrata:, .su’ demonstr:.op

should not use his ovm knowledge to help speaker.
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NAME vian ¢f aAudicnce Adaptation

GFNERAL PURPOSE

SPECIFIC PURPOSE

ATTENTION METHODS: (1)

g - ——

GENERAL PLAN

"MOTIVE APPEAL

VERBAL SUPPORT (SPECIFIC BEVICES

VISUAL SUPPORT

)NCLUDING METHOD

DOCUMENTATION

f &

TYPES OF RESONING INVOLVED IN THE SPENCH

©

ERIC

Aruitoxt provided by Eic:




UNIT III - RHETORIC

PERSUASION
A. Speaker

he must take due account of some of the followling ‘'musts."

1.
2.

3.

5.

9.

10.

B. Message
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If a speaker is to develop his speech with maximum p.vrsuasiveness,

He must learn to think objectively.

He must understand habit, emotion, values, attitudes, and all .gher
non-logical facbors that influence human behavior.

He must adapt himself to the various mental attitudes of audiences.
He must acquire skill in formulating responses for various mental

attituded.

He must know the various kinds of belief-making m terials at his
disposal, those that are not logical as well as those that are

logical.

He must acquire skill in understandind and adapting to motives

and desires.

He must acquire skill in the use of suggestion.

He must understand the principles that govern attention and develop
skill in controlling attention.

He must understand the special problems that arise when men act

as a crowd,

He must understand the pseudo-reasoning processes through which

men go in order to justify decisions which they have made irrationally.

General principles of all oublining

1.

SRR R gy e T ©

Coordination - a series of generally related points, all of which
have one or more important element in common.
Subordination - topics or reasons whould be subordinated or

placed in inferiour order to othe.ss on its basis cf some significant

relationship.




- 116 -
3. Distinctness - each point in the outline should represent a separate
idea in its own right.
4. Sequence - effort should be made to arrange the points in each
coordinate list in some kind of order or progression,
5. Symbolization - every point in the outline should be marked bhy
a symbol which at cnce designates the degree of subordination and

also its plaéa-in she coordinate list.

C. Types of proposiiions in speeches to presuade
1. Something should or should not be done - policy
2., Something is or it not so - fact

3. Something is desivabke or undesirable - value

D. Steps in orgamimatior of Persuasive speech
1. Attention
2. Need
3. Satisfactilon

Li. Visualization

5. Action




Ratintait e A

s g gy ceeleed
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1. Introductory statement. (Attention step)

|
2. Involvement statements (Motivating audience 1
3 Need Step !

1

a. Belief |
l. Reasons

a. Proof

b. Belief

1. ReaSOHB

a. Proof
c. Belief
l. Reasons

a. Proof

L. Satisfaction Step

a. Criteria

b. Statement of proposal
1. Proof

S. Visualzation Step

6. Action Step. (Appeal for sound solution)
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Introducation
Titlome

The Proposition (An exact stateutn of the proposition)

I. (Imsediate considerations- A brief statement of the factors which are
immediately responsible 7or cinsideration of the proposition at this time.
This Propdsition is timoly. « « o o8e
T b
Cen
II. (Relevant backgroun- s.ch material about the history and origin of the
problem as may be n-cessary to set it in its proper context.)
The history of this problem is important . . o - .8..
|
C o~
III. (Definition of termi- a definltion oI the important words and phrases in
the proposition ard such other special words and phrases as will recur in

the brief.

The terms are de.ined as follows ¢ o o : o 8e
be
Com

IV. (Stipulation. matters which, although necessary to an understanding of the
proposition, need not and will not be supported by evidence and argument
in the brirc.

A, I% is well known that: 1.
2¢ o ,

B. it is recognized that: (Admissions)
1.
2o .
C. This debate is not concerned with: (Exclusioos
. . l‘

- 5 =
V. (Issues) a statemént of all potential issues

The issues ot this debate are: a |

b . i

C

d. z

Body
I. Statement of the first issue V.a. above , for
A. Reason
1, Support
B. Reason
1. Support_
2. Support
Conclusion
I. Therefore, as
A, Restate first issue _ _, » and as
B. Restate second issue , and as
Co
D,
E,

We urge the adoption of (Restement of the propostion of the debate, )
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AUDIENEE UNDERSTA NDING REJUIREMENTS

A. Nature of evidence
B. Nature of reasoning

C. Propaganda

A. Type of evidence
1. Admissible or inad-issible
2. Primary or secondary evidence
3. Written or unwritten
L. Direct or indirect
5. Real or personal
6. Lay or expert
7. Prearranged or causal evidence

8. Negative avidence

B. Force of evidence
1., Partial Proof
2. Corroherative proof
3. Indispensable proof

i L. Conclusive proof

c. Tests of evidence

1. FEimeliness

2. Relevancy

3. Internal consistency

k. External consistency

S. Sufficiency

6. Comparative quality

7. Tests of statistical evidence
8. Tests of source

9. Tests of reporting

10. Tests of documentation

o 11. Tests of audience acceptabilitv

IToxt Provided by ERI

T




TYPES OF REASONING

A,

v
Je

C.

D.

Reasoning bv exa ple

l. Te-cts

a.
b.

C.
d.

Q.
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Is the sxample relevant?

Are there a reasonable number of exaples?

Jo the examples cover a critical period »f time?
Are examples typical?

Are negative examples non-critical?

Reasoning by analogy

l. Tests
a@. Are there significant points of similarity?
b. Are the points of similarity critical to the comparison?
Ce Are the points of difference non-critiral?
d. Is the analogical reasoning cumulative?
e. Are only lit-ral analogies used as logical proof?

Causal reasoning

1. Tests
a2. Is the alleged cause relevant to the affect described?
be Is this the sole or distinguishing factor?
¢. Is there reasonable probability that no undesirable effect may
result from this particular cause?
d. Is there a counteracting cause?
e, Is the cause capable of producing the ef!ect?

Sign reasoning

l. Tests
a. Is the alleged substance releva nt to the attibute descrihed?
b. Is the relationsip inherent?
c. Is there a counter fartor that disrupts tie relationsiip
d. Is the sign reasoniny cumulative?
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STRUCTURES OF REASONING
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A. Syllogiam

1.
2.

3.

The sategorical syllogism
The disjunctive syllogism

The conditional syllogism

B. The enthymeme

PROPAGANDA
l. The card stacking device
2. the faulty generalization device
3. The falsification device
4. False analogy device
S. Non seguitur device
6. The false issues device (red herring, trick or iiversion)
7. The false relationship device
8. The false dilemma (either - or)
9. The name calling device
10. The glittering generality
11. The personalities device
12. The transfer device
13. The band wagon device
1L. The plain folks device




Assignments for rhetoric

1.

30
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Select a speech subject. Frame the speciric purpose of a five-minute

gspeech to persuade on this subject to:

a.

.

an audience that is favorable but not arcu.ed.

an audience that is apathetic

an audience that is interested but undedided.

an audience that is ho$tile toward the nropositio.

an audience t hat is opposed to any change from the \resent situation.

Orgainize a one-point persuasive sSpeech on one of the following subjects

or a similar su~Ject. Employ at least tiree different forms o’ supporting

materidd.

Qe
b.
C.

d.

f.

You can lsarn to read faster.

Co-educational colleges are best for turning out scholars.

let's adopt a four day school week

All 18 year olds, regardless of sex, should be drafted for governemtn
gservice.

We should increase our athletic scholarships.

The opportunity for a college education should t2 provided free.

Select a subject toward which you think the memhers of your class are l.kely

to be apathetic. Work out an introduction for a sheech that will arouse

interest in the subject and secure your lieteners’ goodwill and respect.

Select a controversial topic likely to arouse strong feeling among members

of your spsech class. Work out three different conclusions for a speech

on
a.
b.

C.

this tbpic, as follows:
One that would leave them in a thoughtful mood.
One that would arouse them to enthusiasm and excitement

One that would encourage in them a quiet determination to take some

definite course of action.
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Suggested topics:

a. Excessive cutting of classes

b. Cheating in exams.

Cc. Honor system

d. Restricting students to the area on weeker-is.

Analyze a speech in Vital Speeches for one or all »f the following:

a. Persuasive woréing of the speech

b. Persuasiveness of his support

c. Effectiveness of the call for action

d. ef’ectiveness of the visualization step
e. Effectiveness of the need step

f. Effectiveness of the solution step

g. Bffectiveness of the introduction

Make a three-minute speecih where you introduce a motion to student congre-g

and support it.

Make a three-minute speech where you advocate a spscific change in the college,
Suggested topics:

a. Required attendance to classes

b. Honor system

c. Girls be allowed to live off campus

d. Required attendence at concerts

e. Corpretensive e ams in gajor

In an impromptu speech support or deny the followin st-tement:

Persuasion and propa anda are unethical

Writ~ a one-page paper on:

What personality traits do you associate with the successfull persuader?




10.

11.

12.

13.

1h.
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In a short speech or paper, tell how the listener must react to a rersvasive

speech, ia order to make an ethical action as a result of the speech,
Evaluate class speeches,

Select a topic. Read and eompare ten articles on reasoning and support
Bring in a speaker and have him use several propaganda devices., Have

closs identify each.

bring in the debate iteam. Have class evaluate arguments,
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Unit IV -fbral Reading

READING TO AN AUDIENCE

Reading alord to an audience can be both a useful art and a fire art. It
is a us~ful art when the speaker reads quotations to support ideas in h's speech
or when a secretary of an organization reads his minutes to the membersiip. It
is a fine art when an interpreter reads a narrative poem for the assthetic
pleasure of his listeners or w1en a play-reading group presents an interpreta
tion of a contemporary drama.

The speaker needs to be able to read well in order to give an accurate and
effective interpretation on any documentary material he wants to include in a
speech. Even though he may be able to deliver his own ideas with a full reali-
gzation of meaning, he may not be able to re-create the thought of someone else
and present it with the same grasp of meaning. Tha audience loses respect
for a speaker who reads poorly,

Reading aloud to an audience is as much a process of communication as de-
livering a speech extemporaneously or as tal' ing with another person. Te oral
reading of a manuscript speech or of passages to ba included in an eviemnrorane-
'C;S spe ch rrquires the communication of thought and feeling to 1l'steners w10
respond to its ideas and emotional comnnotations. Accurate communication through
reading demands the directed mental activity of the reader and the listzner. If
the speaker's own understanding iS'iﬁcompleté or distorted, his li=teners will
be misled. If hé is to convey all ths oﬁertones of thou,ht and feeling to otier
people, he must have a full comprehension of his meaning at the moment of reading.
He must also express the mea ning with a lively sense of communication and make
an earnest effort to gain a response form his hearers.

Some general misconceptions about reading aloud are prevalent. 3Some un-

trained speakers have the notion that oral reading is eésy because theysimply
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stand before an audience and read a manuscript. They feel secur: hHecause they

have a printed text nefore them. Since there is little to tax their memories
they 'rill be confident while r-ading. An increase in confidence is'ﬁ@lpful,
usurlly, but security is not synonymous with effectiveness. Lffective communica~
tion requires a skill and competence that can be gained mostaquicly by tiaining
and practice.

Professional people, particularyy administrators, ministers, lawyers,
politicians, and teachers, read speeches for a varietv of reasons. Sore resi
hecaése the pressure of their activities limits time for the preparatio of
good evt mporaneous speeches. Some read hecause thev want to evpress thiemselwes
in a hetter stvle. Others read hecauvse the will be quoted extensively and they
want to be quoted arcurately. Sometimes it is necessary for ir-wortant putlic
figurvs to glve advance copies of their remarks to the press several houfa
before the actual snaech is delivered, and to depart from the text might cause
confusion. You may believe that you will never be such an important person;
nevertheless, teachers read to their students, lawyers read in court, and
business men constanly read to their colleagues and employees in conferences
and committee mestings. What ever the reason, it is important for beginning
gspeakers to learn to resd their own words and tne words of others with a full
appreciation of the meaning, if they want to gain the desired response.

The causes for ineffective reading are not difficult to detect. A
poorly compsed manuscript, whether the words ave the spezkeris own or those
of another, is not easy to read. A manuscrio.t that revesls few of the
characteristics of oral style, that may never have een intended for listeners,
seldom makes the speaker's tak simple. Furthermore, speakers allow their habits
cf silent reading to carry over into their oral reading. For years thev "have
been trained to read rapidly to cover long assignments for classes and to
read quickly to gain as much information as posgible. They may have great

skill in silent reading to get the main theme and the leading ideas. 3ecause

the main thought is clear in their own minds, they believe the idea is just
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as clear in the minds of the audience when they have re 4 it aloud., 4s a

rule they read far too rapidly for hearers to understand, and to appreciate

the significance of the thought. They nced to analyze, interpret, assimilate,
and presant the thought with a full realization of the meaning. Skimmin, will
not do. If the speaker possesses an adequate voice and articulation for most
occasions, he can improve his oral reading and become more effective in communi-

cating t1e meaning of a manuseript or a printed page.

COMMUNICATING THE M-ANIN G: ANALY3I3, INTERPRETATION, A3SIMILATION, aND PREw
SENTATION

Mastery of content is the first essential in any kind of oral communication.
If you are not sure of the ideas, how can you cormunicate them accuwrately? If
you are reading your own manuscript, you should heve mastered the content. If
you have a-salvved the thought hy checking yvour reasoni:g in econ tructing a
sentence analysis, tais ter should %e a simple one for you. But if you are
reading tie words of another author, you will need to analyze his thought
carefully. For some texts you will need to know as much as you can about the
author and his reasons for witing. Analysis of the manuscript by self-questioning
will help to make the ideas and implications ciear. In making your understanding
exact and thorough you may employ a syatematic anslysis of the meaning.

Analysis. The basic requirement for intellizent reading aloud is a com-
pleste understanding of the relative importance of ideas and of their relation-
s1ip to each other. The reader m:st be able to determine the units of thought;
the key ideas in each unit and the degrees of their imortance; the relationsxip
of key ideas and units of thought to each other: coordinatior, suhordination,
parallelism, series, contrast, condition, clirmaxj and the structure of the lar;er
units.

Th» re-der must also determine the apnropriate -ttitude to ‘e evpressed in

each vnit of thousat: anger, pity, fear, nride, Joy, 10pe, reverence, surprize.
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The meaning cannot he complete without the feeling that accompanies it. Vivid
reading denends upon full comprehension of hoth meaning and feeling.

Interpretation. A single sertence by it«elf of‘fers more nossi*ilities of

interpretation than there are woeds in the sentence: each ord mav b~ a kev
idea if on'y one idea is imnorcant, and two or more words may he imnortant in
the smne reading. These idras upon whirh attention is focused are called centers.
For example, the sentence: "She is going to the theatre tonighi," offers tae
following possibilites of centering:

1. on she* She rather than he is going;

2. on i3: 1t is realy true that she is going;

3. +a gaigg: sne 1is actually getting started;

L, on to: she is going toward the theatre rather than away from it;

5. on the: she is going to the one theatre she tinks is the best one;

6. on theatre: she is going to the theatre instead of the fraternity

party;
7. on tonight: she is goiny tonight, not tomorrow nighi;
8. on she and tonight: it is she, not he, who is goiny, and it is
tonight, not tororrow night.

The attitudes vhich may accompany each of these logical meanings, multiply
she number of possible interpretations for the sentence. For evamnle, Lhe first
centering may e given with the attitude of indignation or surprise cr reli‘f of
resignation. The second centering may be given with tie feeling of triumph or
insistence or doubt or boredom. Each of tae other centerings may have a variety
of attitudes.

As soon as this simgle sentece is put into a context of two sentences, the
centering in the first sentence is determined by the meaning of the second.

For examplg, "She is going to the theatre tonight. 4s soon as she gets there
she will buy cur tickets for tomorrow night." Because the key ideas in the
second sentence are the arrival and the time: gats and tomorrow, the most

important ideas in the first sentence, are the place and the time: Theatre
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and tonight. In each s 'ntence, however, there is a third idea of some importance:
she in the first sentence and ticksts in the second. The ideas repeated in the
second sentence fall into the backgournd of attention hecause they are all

repeated for clearness of the c-ntinuity of the thought, not for emnhais or

reinforcement of hhe thought: she, there, she night. These four worde are not

centers of attention »ecanse the three iden- of person, tire, snd nlace have
alre~dy been ~rought out cl~arly ing the first sentence and do not re~” further
stress. If the taird sentence were "Tomorrow vight is the right n¢ib, isnit
it?", the word tomorrow would be one of the cent:rs of attention because the
jdea is repeated for emprasis. A word repeated fcr clearness is called an echo,

and one reated for emphais is called a restatement. An 2cho is never a center of

attention; a restatement must be a center.

Assimilation. The ability to understnd the text to be read aloud must be

utilized not anly in the preliminary analysis but also in %the communication with
the audience. Being able to work out redationsiaips and deg:ees of importance
of ideas is fine, but the real test is knowing them weill encigh to communicate
them efrectively to listeners. Reing able to decide what attiti'e is appropriate
for a particular ideas is essential, but being able to express t.at attitude
g0 that the andience can feel it is the final test.

Study and rehe-~rsal for & full grasp of the ma n- gnd feelins 211 enable vou
to assimilate your material to that you can present it as yvou want t's audience
to get it. You must be able to re-create the thought and tie attitude. at the

moment of reading aloud if your communication is to be vivid.

Presen-ation, Presentation of ideas in reading is more difficult thin

communication is speaking for most students because the reader must get tae thougat
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from the text, interpret it, and then communicate it, whereas the spea ker

in extemporaneous delivery thinke the thought as ha communic-tes it. If
agssimilation is complete, the rrader should be able to interpret as he reads
and therefore sho'ld have no ‘ore difficulty than the extemporaneous sneaker,
The problem is to be able Lo devote your attention primarily to your listeners
and not to the text. Yvu should look at the manuscript as little as possible
a nd at the audiency as much as possible. You should be concernedabout the
mesponee of your listeners as your major objective in reading a manuscript

as much as vou are in speaking extemporaneously.

TERMS "SED IN THE STUDY OF ORAL READING
Several torms are ugseful in analyzing mea ning and feeling &nd in improving
the interpretation of ideas to an audience. Ihey lead to better understanding.

1. Conversational quality in reading results from a full realization

of the content of the words of the selection as they are read, and
a lively sense of communication with the audience. It is that
quality that makes the mudience feel the speaker is animated bv a
sincere purpose to communicate ideas attained by mastering meaning.

2. Centering is the mental process of discovering which idea raxries
the essential meaning and of focusing attention upon this idea
until it stands out in relief from other ideas in the phrase.
It results from determing the relationship between ideas in thal
same or other phuases. ’

3. A center is the idea in the phrase which carries the essential
meaning of that thought group and upon which atteﬁtion is focused.

4. A phrase is a group of words cornstituting a unit of thought and
containing at 1east.one center of attention: it iz such a part of
the thought as the mind grasps as a single unit.

5. Phrasing is the vocal manifestation of centering. By means of
pausing and vocal changes the reader is able to indicate phrases

to his audience. The physical effect of centering and phrasing

. ERIC is emvhasis.
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A new idee: us an idea which appears lor the first time in the
gelectic.i.
An echy is an idza repeated for the purpose of clearness or cohersnce.
Tt ronstitutes the connective tissue of the languageand falls into
we background of attention. It has the sare relation to t1e original
statement of the idea that a prononn has to its anteec~rdent; hence it

may e tie repetition of the original idea cr a synonvm,

A restateraent is an e“ea repzated for the purpose of emphasis.,

It may e the same word or a different word.

Amplification is a development or enlargerent of an idea by means

of general illustration, specific instance, allusion, reference to
authority, details, or other support.

Emotional drifting is the persistence of an attitude or emotion

in speakirg without regard to changes in the mood or meaning.

Overcentering is the focusing of attention upon too many ideas int

the selection because of failure to realize subordinate redation-

ships bet:z2en ideas that belong in the same phrase.

Overphasing, the separation of ideas into tco many phrases, results
from overcentering.,

Undercentering is the failure to “ocus attertion upon all the major

ideag in the selection wecause nf insauficient grasp of the meanirg,

Underphrasing, tie presentstion of ideas in groups too large to

convey the full meaning, results from undercentering

Misplaced-centering, Focusing o' atteantion upon the wrong word in a

hrase. presv.ts from a misinterpretation of the reaning.
parase, 24

Physical unity results from concentration, poice, and 'muscular

coordination, and produces harmony of thought, voice, and acticn.

Physical drifting is the maintenance of a set facial or nodily

expressior or attitude without regard for changes of meaning,

emotion, or mood,
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18. Distraction of a tention is the locs of concentration and can be

' SA— . TINCTITTISIMSG Y 4 S

preveated only by refocusing alttention until the meaning is grasped.

19. 1 pavse is a moment of silence after a phrasu, or before or after
1 wrerd, needed by both the reader and the listener for the
ref{ocusing of attention. It may be used for clearness or for
emphasis. The reader uses the pause after 2 phrase to interpret the
ns:t phrase. The listener uses it to assirilate the preceding

= Lrrase.

20. ’‘frsit tlon is a break in a phrase caused by insuffieient focusing
o attention. Frequently it is vocalized with an irritating a, er,
gr uh.

21. Stnuctural ernhasis is the development of proportior, climav, and

cther relationships witain the larger units of tie selertior.
22, Foise results from a posture which is niether strained nor limn,
1t requires sufficient control over the muscles to avoid any

gopearance of slouchiness, and sufficient freedowm from tension

‘o0 permit =2ase of moverent. It is self-assurance without arrogance.

C'I003IN¢ AND 3TUDYING 35LECTIONS FROM SPEECHES

Silecticnys for study and reading aloud should represent a high'level of
thou at and romposition. The ideas should be significant to the reader and to
his hearers, preferably with some appeal for belief or action or h~oth. Although
esa)8 and vditorials frequently provide good selections, speeches are a more

rliable source because they were composed for oral presentation. The direct,

Jersonal, comruiicative qualities of style in an sarnest persuasive speech help
the reader to develop the urye to corm nicate with his auvdience. A well-con-
itructed selection on a live issue enables the reader to re-create *1e ticu 1t

with enthusi~asm and to present it with forceful delivery.
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In cutting i speech to make a coherent selection, the rea“er should make

certain that h: does not distort the speaker's thogght and that he preserved
the continnjcy of meaning., The resvltin: selecctlon should convey a corplete
idea to t'ie auiience.

T, gain the preatest amount of benefit from Lhe stud) and re-di g of a
se):ction, systematic analysis of the thought is essentinl. To »e completely
;sffective in reading aloud, you must attain a full understunding of the meaning
and feeling, you must assimilate the idea: with vivid ifa;ery and appropriate
attitudes, and you must be able to re-create the thought and the smotions at
the moment you read them to your listeﬁers.

~For preparing to read aloud with improved communication various devices
are helpful. Marking a copy of the selection for study can assist the mind
in comprehension, but the copy should never be used for reading aloud lest the
interpretation become mechanical. The hest centering and phrasing can be
indicated; the two kinds of repetition, echo, and restutémtn, can be differentiated;
parallelisms, contrasts, subordirnations, and other relationships can be recorded
a'titudes and irages can be su-pested., Paraphrasi-g, surmarisi-g, interpnlating,
amplifying, self-questioning, and illustrating are evcellent means nf co-pelling
your mind to art upoﬁ the ideas and of preventing the thov "1t and feeling
from becoming inert.

Practice in reading can be valuable; or it can »e useless and even haraful.
"It is valuable only when you keep an ale-t mind focuscd on the meaning. You
should be vigorous on ideas that call for vigor, and jovial on ideas that call for
joviality. The sentence "ditler was the most destructive man in history" can
be read vigoroqs;y, but the sentence "This process has twelve steps" calls for
no special attit%ﬁe.other than the desire to be understood. Nerely repeating
words makes reading mechanical; emploving force and variety without regard to
meaning makes reading unintelligible. Practice tends to make permanent; it
does not necessarily make per ‘ect. In practice the fi-st requisite is full and

constant concentration on the meaning.
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Reading to communicate may be especially dificult for those wtio have given

declamations for admiration of proud parents and kiad nei hbors., To overcoe
bad habits acquired in "speaking pieces" or learning “<locution" may reguire
an exactin; discipline in realization of content. The ri:ht thought can be
cormunicated only when the reader understands it.

You should learn ideas hefore you attempt to learn words. Three deviees

are especially wuseful in focusing attentlon: (1) Paraphrasing the =-terial

tosts your grasp of thouzht. (2) Summarizin:.: enables vou to "ind the kev jdeas

and to see their interrelations. (3) Interpolatin; evpressions to he uséd r.-ly

in preliminary study, helps you to concentrate on the si;nificance of the words.
Such expressions as "do you understand?" "Isn't this true?", "Note this point.,"
"Lot me fepeat.," and "{ow terrible tnat result would bef" help you to think
with your audience. In preparing a selection you should sue the following

plan of study:

1. Read the selection carefully, trying to get the full meaning.

2. Using such works as The New English Dictionary, The Encyclopaedia

Britannica, and the The Encyclopedia Americana, study and record the

meaning of all unfamiliar words and references. Even a familiar word
may have an unfaviliar meaning. You should know the meaing of every
word, allusion, and illustration as used in the selection, and vou
should write out references that need clarification. Write out the
precise connotation of phrases and the interpretation of the iragery,
and indicate the pronunciation of unfamiliar words.

3. Paraphrse the whole selertion in your own words.

4. Summarize the sele-tion, using one sentence for each paragraph or unit.

5. Make a sentence analysis of the selection.

6. Divide the selsction into thought units or phrases by drawing a vertical

1line after eaca phrase.
7. Draw a circle around thé center or centers of each phrase. If there is

more than one center in a phrase, indicate by numbering below the circle
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9.
10.

1].

12.

13.

1ho
15-

17.

18.

wnether the cnters are prirary or secondary, and whether or not they

L4

are parallel.,

Draw a single horizontal line under each echo and two horizontal lines
under each restut:arent. Above eacn e@cao and each resterent indicate

the reference.

In the margins point out examples of amplification.

Insert above the lines such clarifying expressions as "for the most part,"
"however," "on the contrary" to enable you to gain a fuller appreriation
or relationships, and any exclamations or asides that help ‘o bring

out tha attitudes such as "how dre-dful,” "1ow true," or "Can you helieve
it?” These interpolations are to be used only in practice.

Yrite ahove the prhases such irporatnt attit:des as tie following:
indignation, determi~ation, doubt, fear, pride. scorn, sympathy, anger
loyalty, and respect.

Indicate in the margins trasistions, parallel ideas, contrasts, parentheti-
cal expressions, concessions, and qualifications.

Point out in the marging the structral emphasis in the selection: the
important ideas, the subordinate ideas, the climaxes.

What plan of adaptation tothe audience is used in the selection?

Does a particular mood or feeling characteri~e the whole selection?

If so explain.

List ohservations and experiences of your own that throw light upon the
ideas presented in the selection.

Master the meanin;; fully by the use o” ivagery and inten<ify the

thouyht expressed through amnlification, repetition, or illu-tration.
Talk the selection through in your own words as you would in explaining

the problem to a friend. If possible, get someone to 1i ten to you.




19,
20.

IFix the sequence of iceas in mi.l-’ldlu36 B
Read the words of the selection, but keep *t:e ifeas upperrost in vour
mind. Do not repeat words unless you have a full realization of their

meaning as used in the selection. Keep your attetnion focused tarough-

out your practice.




